“Letters”

14 February 2004

The Secretariat

Senate Legal and Constitutional Committee

Room S1.61, Parliament House

Canberra ACT 2600

AUSTRALIA

Dear Sir/Madam:

An Australian friend of mine living here in Indianapolis, IN sent me a copy of your request for the Senate’s inquiry into matters pertaining to Australians living abroad. She knows that I have worked extensively with expatriate families from many different countries for the last twenty years. In addition, I have spent more than twenty years of my earlier life living as an expat, both in my childhood and in my adult life.

The material I am attaching will hopefully add insight into Terms of Reference (d)—the needs and concerns of overseas Australians. It is my considered opinion that I meet many “unintended immigrants” here in the US—those who initially thought they came for a short term career move, but with the full intention of going back. After being here for awhile, however, the complications their children face of changing school systems or trying to adjust back to a now unknown culture—their passport culture, e.g. Australia—forces them to stay “until the children get out of school.” Year by year goes by until it is virtually impossible for them to return. By then, the children are Americanized (or Europeanized, as the case may be) and want to remain in the country they know best and parents don’t want to move an Ocean away.  
For those who do repatriate, children and their educational needs remain an issue. When I toured Australia in 1995 to speak to various groups of families who had repatriated after an overseas experience, I found many of these parents had been forced to stop their own careers short and taken their children out of an overseas school system midway through that other system’s normal pattern in order to get their children back for the national exams at age 15. They feared if they did not do this, their children would not be able to move on to university in Australia. Unfortunately, those children, many by now adults, often expressed profound and lingering sadness at the fact they never had the opportunity to finish school with their friends overseas. Also, they regretted that they lived too far away to attend reunions of most of those international schools. Many were simply looking for ways to move back overseas so they could be in closer contact with a world they felt they had lost.
For these reasons, I suggest one factor you look at is how to make sure your academic system has some way to interface smoothly with other systems around the world so it is less difficult for students to move from one to the other when parents want to repatriate.
I am attaching a handout I did recently for a group of Japanese women here in the States who are trying to deal understand the ramifications of this expat experience for their children. Perhaps as you look at it, you will begin to see the universal issues children of all countries and cultures face when they grow up outside their parental culture. I believe this is important to your inquiry so you can understand what is unique to your world as Australians and what pieces of all you are observing are simply parts of a growing global phenomenon. To further understand the impact of a global childhood, and thus some of the issues families living this global lifestyle may face, I suggest those on your committee obtain a copy of the book I co-authored with David C. Pollock, Third Culture Kids: The Experience of Growing Up Among Worlds. ISBN #1-85788-295-4. Some of the thoughts there on reentry might be helpful as you try to understand how to help your families repatriate as well. 
I would also suggest you send a representative to this year’s Families in Global Transition conference, to be held in Dallas, TX March 24-26. (website: www.figt.org) Here experts from around the world will gather to discuss from a global perspective some of the very topics you plan to examine. No use in reinventing the wheel! Another resource you may find helpful is Unrooted Childhoods: Memoirs of Growing Up Global, edited by Faith Eidse and Nina Sichel. ISBN# 1-85788-338-1.
One last thought. In Terms of Reference (3), you are going to look at the measure taken by other comparable countries to respond to the needs of expatriates.

The country that I know which has done the most in this is Japan. I met Atsushi Furiuye at a recent Global Nomads conference and he gave an outstanding presentation of how the Japanese government made changes in their academic structure when they realized that the children of Japanese families who were returning from overseas assignments
 no longer fit into the traditional schools. His email is furuiye@roots-int.com. I also have worked with Momo Kano Podolsky, a Japanese woman who grew up outside of Japan and did her Ph.D. on studying the experience of other like-experienced Japanese children. When she compared her studies and ours here in the States, she told me the main difference is we look at it from how it impacts the individual but in Japan they looked at it by how it impacted society. If you want to contact her, her email is momo@micropod.com. Both would be excellent resources for you.
One other resource I would also suggest: Roger and Jill Dyer are Australian educators who have worked extensively in overseas International Schools. They have written three books on Australian TCKs specifically. They could give you very specific insight into what Australian families face in addition to the general issues of almost all expat families. If you are interested, their contact information is:

Roger and Jill Dyer

MK Merimna

PO Box 205

Mitcham Shopping Centre

Torrens Park SA 5062

P. 61-8-8272-5419

F: 61-8-8383-5410

Email: 100405.704@compuserve.com

I commend you for this most important piece of work. In the end, I believe it will not only benefit you as a country, the families you are studying, but also add to the growing body of knowledge needed to help us all live well in this rapidly changing world.
Sincerely,

Ruth E. Van Reken

Celebrating the Journey

How to Thrive While Living In, Between, and AmongDifferent Cultures
Presented by Ruth E. Van Reken
Need to Understand Two Key Issues of an International Lifestyle

· It is a world of high mobility (much moving from one place to another)
· It is a world where cultural rules are always changing
What creates the “high mobility”?

· Leaving the home country

· Leaving the host country

· Returning to the home country

· Returning to the host country

Other factors that create “high mobility”

· Not only the types of mobility, but the frequency

· Not only our own mobility, but many of our friends are also frequently coming and going
In addition…

· Many of our moves are cross-cultural. That means we are constantly having to reassess what are “normal” expectations and behavior for each place we’re in
The beneficial results
· We get to see a lot of the world

· We can understand that not everyone does something the same way

· We can be bridge builders among cultures and people

· We (and our children) can often learn more than one language

    The challenging results

· We or a person we love is always coming or going

· We go through many repeated cycles of separation and loss rather than more traditional episodic cycles—Life becomes a series of “hello’s” and “goodbyes”
· We and/or our children often feel “off-balance” culturally. How/where do we truly fit in?

A review of the historical roots of this topic
What is the “third culture?” 

[image: image1]
Characteristics of third culture


· Cross-cultural lifestyle

· High mobility

· Expected repatriation
· Unlike a traditional immigrant, third culture families live out of their home culture primarily because of a parent’s career choice and the assumption is one day they will return “home”—even if they ultimately don’t. 
Who lives in this third culture?

· Third Culture Adults (TCAs)—Those who grow up in one predominant culture of their passport country and make their first long-term international/cross-cultural move as adults.

· Third Culture Kids (TCKs)— 
· “Children who accompany their parents into another culture.”

· Dr. Ruth Hill Useem, Sociologist, Professor Emeritus at Michigan State University

Originator of the term

· “A Third Culture Kid (TCK) is a person who has spent a significant part of his or her developmental years outside the parents' culture(s). . .the sense of belonging is in relationship to others of similar background.”

David C. Pollock, President, Interaction, Inc.  Developer of the TCK Profile, co-author Third Culture Kids: The Experience of Growing Up Among Worlds



Japanese definitions for TCKs
· Kaigai-shijo—children of Japanese who are temporarily living as overseas residents

· Kikoku-shijo—children of Japanese who formerly lived overseas with their parents and have now returned to Japan
· Adult Third Culture Kids (ATCKs)—Those who grew up as TCKs. Many are now living and working in the Third Culture as adults. (hidden diversity)

Applying what we have learned

In 1984, Ted Ward, sociologist at Michigan State that third culture kids (TCKs) were the prototype citizen of the future

Why were/are TCKs “prototype citizens” of the future?

What “normal” used to be

· Prior to WWII, most people grew up and lived in stable (not highly mobile) monocultural communities

· Most people lived in the same community for much or all of their lives, often near family

· When people traveled, they usually traveled for fun rather than relocation. Their roots remained stationary

Because of that….

· People had strong sense of cultural balance due to a deep, intuitive understanding of how things in that place operated—definite role models ahead of them

· “Us/them” labels clearly delineated—sense of belonging to community usually strong.

· Sense of personal identity also strong— “This is my tribe. It’s where and to whom I belong.”

What is now becoming normal

· With increased transportation and trade, many families live in a lifestyle where cultural boundaries are no longer clear

· For some, the cultural rules change with every airplane ride

· For others, a move to another part of their home country (or even city!) can be a major cross-cultural move

· For still others, the diversity has come to where they live. They may make a cross-cultural switch each evening when they leave school or a job.

· Traditional ways a community defines “us/them” is breaking down. Now, who is “us?” Who is “them?” Who defines? 

· Sense of personal identity also a new challenge. To which group do I belong? 

Because of that… 

· Fewer and fewer truly monocultural communities left.

How that relates to TCK experience
· Before the world had entered this current stage of globalization and cultural mixing, TCKs were already living this life as they journeyed from one culture to another with parents who had adopted international careers. 

· Because of this, the TCK experience is something akin to a “petri dish”—the agar plate in a laboratory where perhaps a certain strain of bacteria is grown and then studied to see how different antibiotics may affect it, As scientists learn more from those isolated cells in the petri dish, applications of those lessons can be taken to a wider world.
· In a rapidly globalizing world, by looking closely at the TCK experience, we can learn many lessons and principles to apply to TCAs  and to all cross-cultural kids (CCKs)—children “who have lived for a significant period of time in two or more cultural environments before adulthood”
Who are Cross-cultural Kids (CCKs)?

· Due to all these changes, there are more children than ever who can rightfully be called Cross-Cultural Kids (CCKs)—those who, for whatever reason, have lived in or between two or more cultural environments while growing up. 
· This group includes:
· Children who move into another culture with parents due to a parent’s career choice (TCKs)
· Children born to parents from two cultures
· Children of immigrants or refugees
· International adoptees
· “Domestic” TCKs (those who have changed cultures but not left their home country)





Two children from the same race and/or passport country can have vastly different cultural experiences 

What is culture?

· “Customary beliefs, social forms, and material traits of a racial, religious, or social group.” 

--Webster’s Tenth Collegiate Dictionary 

· “. . . System of shared assumptions, beliefs and values. It is the framework from which we interpret and make sense of life and the world around us.”

· --Paul Hiebert, Cultural Anthropology, 2d Ed. 

What are specific elements of culture?





Dr Robert Kohl’s Cultural Iceberg @

Used by permission in Third Culture Kids: The Experience of Growing Up Among Worlds

What is the role of culture?

· Gives a sense of . . .

· Belonging

· Identity

· Confidence
How is culture learned?

· Relatives

· Caregivers

· Teachers

· Members of the community

What is the process of acquiring a sense of cultural balance?

· Learn the rules as a child

· Test the rules as an adolescent

· Internalize and operate from them as an adult
What is difference in developmental process of TCAs and TCKs?
· Not a difference in process but in the worlds in which their development took place. Here is a look at the differing cultural worlds a TCK (also defined as Global Nomad (GN) by Norma McCaig) may experience. 


TCK/GN


Multiple Cultures in a TCK/Global Nomad’s World 

Copyright Norma McCaig, Founder of Global Nomads International

Third Culture Kids (or CCKs and TCAs) in Relationship to Surrounding Culture

	 FOREIGNER
    Look  different 

    Think different
	HIDDEN IMMIGRANT
    Look alike

    Think different  



	       ADOPTED
    Look different

    Think alike


	MIRROR
Look  alike

 Think alike  


· When TCKs or TCAs are in the foreigner or mirror box, who they are inside is what others expect them to be when looking from the outside. Their identity is clear and life is relatively simple. When, however, they are in the hidden immigrant or adopted box, life can become quite complicated. Who others expect them to be is not who they are.
These are the issues I then ask those at the seminar to consider:
· Which of the cultural boxes do you think you are in now? If you have children, which one might they be in? 

· Which box or boxes do you think you and/or your children will be in when return to your passport country or go overseas for a new assignment?

· How does this affect the dynamic of the relationships:

· In your nuclear family?

· With your relatives in passport country?

· With friends in either home or host countries?
Recognizing the Impact of High Mobility
· Each cycle of mobility leads to losses as well as gains. In order to move well into the gains, we must also deal effectively with the losses. How?

Recognize the hidden losses, e.g
· Loss of world

· Loss of status

· Loss of lifestyle

· Loss of possessions

· Loss of sense of cultural balance

· Loss of relationships

· Loss of a dream

Deal with the losses

· Recognize common symptoms of grief

· Denial

· Anger

· Depression

· Withdrawal

· Rebellion

· Vicarious grief

· Delayed grief

· Where possible, try to minimize the loss

· Remember feeling grief doesn’t mean the experience or event is “wrong”

· You don’t grieve for what you don’t love

· When losses can’t be avoided, help  learn how to grieve well

· Give permission for the process

· Time for the process

· Develop rituals of mourning

· Build a RAFT (reconciliation, affirmation, farewells, thinking ahead)

· Journal

· Scrapbook

Helping children maximize the gifts

Developing strengths of cross-cultural experience 

· Opportunity to learn first hand how people from other cultures think

· Help children listen and consider other opinions and not negate too quickly what they hear

· 3-D view of the news
· Listen and read various sources of news reporting

· Discuss how and why the different approaches

· Language acquisition

· If school doesn’t offer local language lessons, have tutor. Try to give child opportunity to use in local, “normal,” life of host country
· Comfortable with diversity
· Develop friendships with families of various backgrounds

· Talk about sameness in the midst of the diversity

Developing strengths of mobility aspect 

· Opportunity to see the world

· Take time when going back and forth between countries to stop and explore other places

· Intentionally study the history, geography, etc. of the host and home countries as well as those you visit

· Confidence in travel

· Explain to children as you travel matters such as visas, itineraries, what to do in a pickle

· Trust kids to make some trips “solo”
· Having friends all over the world

· Encourage them to develop a good system for keeping track of far away friends
· Opportunity to see and experience many “exotic” things in their travels
· Encourage them to keep a journal. What is ordinary isn’t ordinary to many others. It also helps them appreciate the vastness of what they have lived out

· Take time to consider the wealth of what this life offers your children and intentionally work on developing those things rather than concentrating on what you may not have.

Helping children grow from the challenges
Helping with questions of identity

· Recognize and validate identity and relationship with “international culture”.

· Remind them they are persons like everyone else before they are TCKs. 

· Look for ways (counseling, testing, conversations, etc) to help identify their particular gifting, personality, skills

· Develop a strong sense of family identity

· Remind them that they don’t have to reject either the past or the present to preserve the other – they can be both/and

“My life is like Windows.  Each part is open and accessible, but I have to operate in the one that’s on the screen.”

Helping with “delayed adolescence” matters

· Recognize possible symptoms 

· Reassure that this is a factor of experience, not personhood – time will help

· Give practical tips for situations they may experience in new 
· Consider looking at special challenges of different cultural styles of relationships

Other ways to give practical help with the cultural piece

· Recognize your child may not be having the same experience you had as a child and that child may need:

· An advocate—at school, community, relatives, church

· A mentor in new culture

· Extra tutoring

· Language lessons

· Way and place to express or relate to various cultural pieces of their lives

Helping with repatriation

· Need to understand a TCK’s

· Sense of home

· Cultural roots

· Possible need for a mentor

· Need for transition seminars

· Need for journey of clarification

· Reentry suggestions (cont.)…

· Need to understand

· That TCKs need to appreciate others’ backgrounds too 

· That practical instructions are helpful

· Difference between stupidity and ignorance

· Parents are responsible for helping their children 

Remember

· We grow from these cycles when we learn to do them well.

· The lessons learned in dealing successfully with physical transitions can be applied throughout life to countless other transitions.

Above all…HAVE FUN with your kids! Being a TCK/CCK is a great way to grow up!
Copyright 2003 

Ruth E. Van Reken

Indianapolis, IN 
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