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i £ when the Tasmanian Minister for

5 clai zmm that ic : than «E% of Tasmanian childrer failed the levels get
fational Benchmarks. Yet we know that in this population there should be
555 imw aysiexic children, an additional number of children with limited

ect, a number ho had missed schooling for a variety of reasons plus
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Fa child with low phonic skills but Sﬁ'gﬁ VAS lovels”:

take the omm’“
The 5 that the student will f‘fxé"wf@éﬁf@ gu@ 2.5 capacity earlier than many

"iﬁjfﬁs Y f‘zﬁv

i may thersfore appear 1o be i the top 20% wf readers i the class and
be at-risk. Bat remember that Phor nd Whole word guessing are

Mméx,agws innfant grades, There is *‘i‘@f m‘e a stromg possib %‘%ii@ tha
oidly develop guess-dependency, particularly in the ? ands of a teacher
or iiﬁmi‘ﬁi o enconrage guessing from shape or context.

an resist the establishment of phonic skills because they are iniually
ms reasonably good word-guessing skille, Howsever by grade 4, words are
“and begin to increasingly exceed his VAS+2 for i ila word-guessing

i anens. fi 1 our lectures we call these “the brick-wall kids”, children who ¢ get offto g
Prying start bat then seem to fall back to the middle of the (‘E% s by grade 4). The
wnhr*ddg , fnst 350 zhﬁ? IS may now M’mper remedhal attempts o belatedly nstill

student 1s condemned to a [ife-long level of fauly good guessing,

z foatg md untamilizr words and his spelling will remam well below
guessmg habits resulied in inattention o the mid word letters and

zq)tw ot piéwf reading in “Reading Through Tears” pages1 §3-135).

sﬁ%m ence in wm-m(g., together with his maccuracy of reading long

! .m 15 chid avoiding career chodcas that inv @EWE mrther
his child was potentially a candidate for university.
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hk,, ; fmzm level as well as the VAR
f f*a'ﬁe‘ They would have
Fa E” fit evel <-7§3 Eageﬁ%%% mgaaétieg vory early and that therefore
out 11 place early o infancy, m-a’fwre ﬂ]@ gnessing habits
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With that combimed knowledge of YAS plus Phonie levels, teachers will know what
aies 1 fsim,é.% i not teach, V\fha? -i ey need to teach and what signs of failure o ook
img to earlier and better targeted intervention.

Hesenroh & Eﬂf&%ﬁf@ﬁé' R,
We are curvently developing on-line software that will provide all this information and
g E)

more, T w
® arious sub-skills including both phonic aud VAS levels,
® 00 he level of every ﬂimwm with age-norms based on what we and our

panel of aa,tmé*»f:ﬂ‘s wortld expect children to know if properly taught,
s jssue an "OK, “danger’ or ‘warning” level depending on the volume of failure.
®  generato an aui*s%‘n;-aiﬁd and detail z‘fipﬂsvé that will
el and quantify each apecitic deficit

H

spriate mmmh fresources and

ears (IRBN 046
ston, Tasmania ?‘)‘f“

v itseif s discussed in roore detail In “Reading Through T
n and Jean Clyde and & avatlable vis VA Research Box 3
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o provide teaching fips appropriate 1o the specific sub-skill defici
SD BT

4 agnosed.
s systemn is being tested on-line and will be avaiiable fo parents and teachers.

Managing literacy in sehools.
Unie of our greatest needs is for school principals to MANAGE literacy in their schools
h Cthey can’t manage anything v-&af:hmaﬁ rehiable performance data. We are now close io
bey; 'm, 0 place that power i the ha f:de; o? schogl nrﬁcép&i%
stic data arising out of the clags teacher’s test will automatically flow 1o the
il s database, That will
lyse the performance of each child
#  swmmarise the performance of each class
» aﬁ nttfy children at-risk

slentify classes that are overloaded with prablems so that cl 85 grre reduction
placement of key teachers can be considered for potentially problem

s provide a more objective, more accurate and independent basis for the principal’s
report 1o parents etg,

@ same fime the pama wal will also be able to access the same information ahout
mended teaching strategies and assessment of rN g; en to the class teacher. That

will enabile principals 3‘ ter info meaningful dialogue with their teachers abont their

revmedial ;ﬁa—ﬁ.ﬂ:@ and resource n @ﬂdﬂ ;msi enable principals to supervise the progress of a
prrtionlar a‘:h..%.ia:? or z‘;?asﬁ‘ T h ] df led and mdependent information about each chiid’s

ik
caknesses then pmw des a basis for data-based discussion with
i zisc DASIS \_fsmd g f- eports.

Vhe same processes can also be extended to Regional, State or National levels to provide
15 for research on which policy can be based.

b future:
We recely

ew eomplants and many plaudits from parents aboui high school teaching,
%3-‘@5‘ the fisne being we can therefore afford to ?iez ve the hizh schools to get on wzﬂa %* i
ellent professional work. Reform must be based on imp roving diagnosis, inter
I;E.ii‘ii- reporting in wfant vears and on ;cm@”%d‘mﬁ m primary school yEars,

; gsm;v mfan : hmwﬁ mip dwqi mfi ié‘w uwf«:ﬁanm of
refore ?ataki“y out a;fk:&ep& g W iz thewr developmental needs.
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Testing basic skifls
Testing basic skiils becomes easy and predictive once we have added the VAS factor info
e 3&”%11‘11? Uur data on VAS levels is 2 clear indication that cur past (and now

ited) forays into teaching sovhisticated higher-order predictive cueing and word-

1 BiTH ﬁﬂ gies, vthﬁ: L%L"}i}‘i“@i‘}??aw to older children, were totally at odds with the

A few infant-nge realitios:
#  That the nfant years up to the age of nine be acknowledged as the period for
ablishing basic tteracy skills
eguiar testing of outcomes is necessary to diagnose children atrisk,
¢ i'mmdmé .EMJWJHH‘S and to plot progress. (VAS levels mzam‘b dete ih}f

P

afantilc rea d o ﬂ.i;ﬁ'_ 1eulties are usuaily accompanied by distractibility. These
Jhitdren are often dif Emu"@i@:} keep on-task when distraciad hg' other children,

fhere s therefore merit in our creating remedial sitzations that offer one-on-one

R med 3l teaching.

These children don’t éus_e. zed to learn at the ¢ pace of the other children, they need
é fz‘sm yp. This addifional Wm% therelbre requires additonal teaching. 1f
additional tea «:ﬁm‘iﬁ, cannot be accommodated within fr > framework of a normal
54,;5‘1-&:@ dav, then referral to specialist mmedm tutors should be recommended to
A present there s widespread resistance me S{‘hmm% to undertake such
»ut the schools also tail to create sihﬂ, alternative, a support group of ratived
OT Dart- imw teachers o atiend the infant and primary schools and effectively

¥e wim @ the teacher/student ratios.

I ihese additional supports are not provided in infant grades then, by the age of
nme, many of these children will have lost confidence and seif-esteem and are
condemned o an unnecessary level of falure.

i
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The division of responsibility for education between states and commonwealth therefore
shonld be tarfored to provide the arms-length obj emwy demanded by science.

The states should continue o provide the education and the mitial train {“ g but the

commonwealth should assarne responsibitity for a standard currientum, the testing of
outcomes, the inspection of schools, design and delivery of postgr '“*admia, aining,

research and development,

Reporting to parents remains a problem because this requires input from the local chalk-
e teachers as well db mdependent evaluation c*ff ateomes. Alowing teachers to fill the
role of ﬁ'ﬂﬂcizﬁ aﬁ mmﬁ@r ha@ nol wwri«:{% E i D in the *H{{ R_cﬁadmg E'm; u;’»i;

I
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i

¢ f‘z, ank sz M% paimts e, cmm;}ﬁcas,mw dﬂd Ehuemnaﬁéd gy,
ﬁ) r remediaiion is formally acknowledged, then provides time for errors
16 gmbaedded. This prolongs remediation and degrades remedial ovicomes.
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Allow me to finish on 2 sober note, Owr fean imitially had decided to not make 2
] unds that we have been making submissions ever

siee sswmg our first warning in PQ%
mnority seport of the 1980 “mms of Reps. Inguiry stated that they were “appalled’
wl that no education institution in Australia had reliable data on literacy levels and
st bwenty yoars later we is Emmm iark testing claiming impossible 96% pass

wore than 20 vears parents have been complaming that reports failed to provide early
qamning that their child was struggling and yet in 2007 the reports continue to be couched
i terms that few parents can understand.

5 {0 reverse our decision and make one ast submission was the
eg mternational ia‘rmm‘ms into the tﬂ%&é‘}mﬁ“ of reading.

ate the o ‘niman that we bave leveled at teacher training,
g and zmviz% in yvears. VAS Theory gi:xg‘:;Eaim WHY the fatlure was inevitabie
wdd sets the stage for a wmﬂ Hion i iest j'g eaching and the design of remedial

ources. These are the fields to which w ’md others are now moving,

hes go o the commities together with 2 plea that they think Taterally and
GRT 1%@ the easy remedial ps Mf to vet again return the respensibility for
eaders of education that have repeatediy refused to reform o the past.
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Benchmarking Auvstralian Primary School Curricuia
Br bevip Donnelly Hxecutive Director Education Strategles
Cictober 2005
?m adl inimh to identifying the characteristios of betier performing education svstems, this
also benchmarked esamples of state and territory intended curriculem
nnst overseas documents.
evidence **F Strong evidence ** Some evi

8
ok ay/ oty ence * Limited evidence
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content
ke i ke A B Wy b B i ol ol e o i e
¢ prmcipal reason why Australian intended currigulum

documents are mi as sound as ﬂm ¢ from other cmsmrf ¢s 15 because, since the early

ritortes have adopted various versions of outcomes-based

ver systems, as measured by the TIMSS results and the curnicuhum analvsis
his report, 1n opposition to Australia, adopt a syllabus or a sta 'ndcv ds

el

";?'i Q Lot g.}z:xs Hiﬁ*m analysis e.si witended curriculum documents demonstrated, 1o the areas of
terature and early vears of reading, that the Australian documents are not as rigorous or
mmw as nhau, Cabifornian cm.d. the BEnglish examples. The recommendation is that an
yiabus be developed with particular attention to strengthening the areas of
? sm;m and early vears of reading,
in relation to the f;\:h"f_*“ vears of reading, the recomunendations are that
ational English syliabus be developed, based on yvear levels and including, but not
o 1o, amiﬂmai knowledge, understanding and skills related to the sarly vears of

s be placed on the whole language approach and greater emphasis on

s, published as part of the federally funded Discovering

“ﬁ-z'ngmﬂ, recetved congistent praise from schools and teachers and, according

priculum Corporation, are the most regularly re-ordered part of the programme.

%I owing should be considered in the light of the recommendations arising out of

xnal Inquiry mio the Teaching of Literacy.

soes be provided for teacher professional development, based on sound research
tor the most ¢ J“..ﬂ tive way to teach Hieracy, and

» {eacher traimg 1 the area of early vears of literacy being examined to ensure
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