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Submission by the National Centre for Vocational Education Research (NCVER) to the Employment, Workplace Relations and Education References Committee

This submission is in response to the request from the Secretary, the Employment, Workplace Relations and Education References Committee (Attachment A).

The submission describes the structure of the National Centre for Vocational Education Research, and its statistical, research, research management, consultancy activities and international activities. As requested, it also comments on whether any model covering these areas in respect of the higher education sector might be better subsumed under a cross-sectoral approach, along the lines of the former National Board of Employment Education and Training model.

NCVER’s structure

The NCVER is a not for profit company owned by the Commonwealth, State and Territory Ministers with responsibility for vocational education and training.  It is governed by a board of directors representing the Commonwealth, States and Territories, unions, employer associations and the broader community.  The managing director is also a director.  The chair is an individual with a keen interest in vocational education and training.  The current members and directors are listed at Attachment B. 

The NCVER was created in 1981 as the TAFE National Centre for Research and Development. This was against a background of a recommendation by Kangan (1974) for the establishment of an Australian TAFE Technology Centre and Williams’ (1979) recommendation of a National Centre for Research and Development in TAFE.

From the beginning it has had an emphasis on publication and dissemination, reflecting Kangan’s (1975) view that research is not an end in itself and that it is important to ensure that the results of research work find practical application.

The NCVER has six broad areas of activity.  It(
· undertakes a strategic program of vocational education and training research and development that meets the needs of policy makers and practitioners in the sector

· collects national vocational education and training (VET) statistics and survey data and analyses these data in order to provide information for policy makers and providers of VET

· collects and make available research findings through the VOCED research database

· disseminates the results of the research and data analysis to policy makers and practitioners in the sector

· builds links with international organisations that similarly are engaged with the collection and dissemination of information on the vocational education and training sector.

· undertakes commercial consultancies.

NCVER provides research and statistical information to a wide range of stakeholders, including(
· ministers and their departmental officers and advisers

· the Australian National Training Authority

· State and Territory training authorities

· vocational education and training practitioners and providers

· Australian businesses and enterprises

· the vocational education and training research community

· international agencies and clients

· industry training advisory bodies

· employer and employee-based associations/organisations

Vision

NCVER’s vision is that policy and practice in vocational education and training is based on sound evidence.
Mission 

NCVER’s mission is, within vocational education and training, to be Australia's leading provider of quality, independent information to governments, the vocational education and training and other education sectors, industry and the community.
A key aspect of this mission is NCVER’s independence. NCVER has very substantial independence in areas such as:

· the choice of its research priorities and topics (at least within its core program)

· the conduct of its research and analysis

· the presentation and dissemination of its research and statistical activities

· its dealing with the media on VET research and statistics

· its publication policy and procedures.

While this independence is highly valued, it must be exercised responsibly. Much of NCVER’s work is covered by contractual arrangements (for example, the statistical collection) and NCVER obviously needs to be sensitive to the needs of stakeholders, particularly the Ministers who are its owners and largely its funders. Indeed, its success depends critically on how well it engages with policy makers, industry and practitioners.

A brief description of the main areas of activity is given below.

Research

As indicated earlier, NCVER was set up as a research body.  Its research seeks to address issues of direct relevance to policy makers or VET practitioners.  Priorities are approved by the Board and typically are derived from relevant policy framework documents (for example, the National Strategy for VET) and consultations with stakeholders.  Work programs also take account of NCVER’s strengths (such as its statistical collections) and the activities of other organisations engaged in research in VET matters. Some recent research projects are at Attachment C.

As well as conducting its own research NCVER has managed a number of research grants programs on behalf of Australian National Training Authority and the Commonwealth.  Management consists of identification of priorities (in conjunction with stakeholders), advertising for proposals, selection of projects (with assistance from relevant experts and stakeholders), contract management, quality assurance, publication and dissemination.  The style of research management is very different from grants programs such as those managed by the Australian Research Council.  The management of those programs focuses on the selection of the best researchers with little or no follow up on the actual research project.  By contrast, NCVER’s grants programs emphasise capacity building, quality assurance, publication and dissemination.  The NCVER puts a lot of effort into providing feedback to researchers and ensuring publications are up to standard. 

NCVER publishes the reports of the projects funded under its competitive grants program.  While the funding for these programs comes from Australian National Training Authority or other government authorities, NCVER determines what will be published, with the criteria being quality (and interest).  Very few projects result in no publication.  Publications are not referred to the funding sources for clearance, although the copyright rests with the funding agency.  A list of projects currently in progress is at Attachment D.

Collection and dissemination of VET statistics

Under contract with Australian National Training Authority, NCVER collects and publishes the national VET statistics.  The collections comprise:

· students and courses

· finances

· apprentices and trainees

· student outcomes

· employer satisfaction.

NCVER is the national statistical body for VET.  However, it needs to be noted that the collections are not comprehensive and tend to reflect an historical requirement for public accountability for the public provision of VET.  That said, the NCVER is actively pursuing the expansion of the collections to cover a greater proportion of the national effort on VET.  It should also be noted that NCVER does not administer all the collections that provide data on VET.  For example, the Commonwealth Department of Education, Science and Training publishes data (sourced from Department of Immigration and Multicultural and Indigenous Affairs visa records) on overseas students. Similarly, a number of household and business surveys conducted by the Australian Bureau of Statistics provide data on a number of aspects of VET.

The authority for collecting the statistics comes from the Australian National Training Authority Ministerial Council.  The contract specifies that NCVER is expected to administer the collections listed earlier, produce a range of publications and to maintain and develop the statistical standard, AVETMISS.  NCVER has the role of an independent and professional statistical agency and is advised by the National Training Statistics Committee that reports to the Australian National Training Authority Board.  Typically, issues are worked out within the committee.  However, if a higher level authority is needed then proposals may go to the Australian National Training Authority Board or to the Ministerial Council if necessary.  An example is the mandate given by the Ministerial Council to NCVER to produce quarterly estimates of apprentices and trainees, and for these to be the official statistics.

While the statistics committee provides advice, and in general a collaborative approach is taken, NCVER takes responsibility for the publications and exercises its professional role on conceptual and presentation issues.  Publications are not referred to the Committee for clearance.  Of course, NCVER is very mindful of the needs of its stakeholders, but it is NCVER that decides how best those needs can be met.

The issue of release of data is handled carefully.  Stakeholders are given notice of the impending release of statistics through NCVER news (an electronic newsletter) and there is an email alert for users who request prior notification.  For the major releases, such as the quarterly estimates of apprentices and trainees, the Commonwealth and States are provided with an embargoed copy of the publication together with a brief on the statistics.  Media releases are issued by the NCVER where appropriate.

As well as publishing the data, NCVER promotes its use in a number of ways.  Data cubes, which enable users to produce a wide range of tables, are provided to selected users (currently the Commonwealth, Australian National Training Authority, state training authorities, Group Training Australia and some Industry Training Advisory Boards).  Confidentialised unit record files are also made available.  NCVER is investigating software that would enable users to specify and extract tables, within certain parameters, via the Internet.

It is also worth mentioning that the handling of the data is governed by a number of protocols.  Students are identified by a student identification number provided by the state training authority or other provider.  The records also contain an encrypted version of the student’s name.  The encryption algorithm enables NCVER to match students across years (and potentially across providers) but ensures that NCVER cannot identify the names of the students.  The other elements of the protocols are:

· provision of age or age group but never date of birth 

· provision of information at broad regional rather than postcode level 

· use of classifications rather than the actual names of courses, providers or employers 

· NCVER obtains the permission of the state training authority and the provider if provider-level information is sought 

· not showing very small numbers in tables 

· for the surveys, names and addresses are supplied by the states directly to the contractor who administers the survey and never to NCVER. 

In the 10 years that NCVER has been running the various collections and surveys, there has never been a breach of the privacy and confidentiality protocol.

The VOCED research data base

VOCED is a database containing abstracts of publications about vocational education and training research, policy and practice. It is produced with some funding support from the Australian National Training Authority.  It contains regular contributions from a network of local Australian clearinghouses. VOCED aims to be comprehensive for Australian material and to cover key international sources, in English. It is available free on the web at www.voced.edu.au and for Australian users it is backed up by a document delivery service via the national interlibrary loans system. VOCED contains almost 24 000 records and over 600 records are added each quarter. Many of the records are linked to full-text on the web. VOCED is fast and easy to use and highly current.

Dissemination of research results and data analysis

In addition to VOCED, NCVER puts very considerable resources into dissemination of both research results and its statistics.  Material is disseminated through a range of publications, the Internet, workshops, forums and briefings.  The emphasis is on making results and data accessible to policy makers and practitioners.  Of note is the ‘At a glance’ series that is intended to provide material in an easy to read and succinct manner.  Recent publications and relevant events are listed at Attachment E.  Hard copy publications are sold to cover printing costs, while the publications can be downloaded for free from NCVER’s website www.ncver.edu.au.

International links

NCVER has developed extensive international links. It has memoranda of understanding with eight leading overseas research and education organisations (Attachment F) and regularly conducts collaborative research with these partners. Through its links to UNESCO, NCVER has been recognised as a regional Centre of Excellence in Vocational Education and Training in cooperation with the Adelaide Institute of TAFE. This is in recognition of NCVER's role in providing leadership in both VET research and information networking in the region.

There are two main purposes for developing international links.  The first is research needs to be global in perspective, so Australian policy makers and practitioners can learn from what is going on elsewhere in the world.  The second is close links with overseas counterparts benefits the Australian education sector in its efforts to provide education and training to overseas students. In this regard, NCVER has assisted a number of countries in the development of their technical, vocational education and training (TVET) systems.

Commercial Consultancies

NCVER gets a modest core grant from its members but the bulk of its activities are funded through contracts and consultancies.  The contracts for the statistics collections and research management contribute the majority of revenue.  However, consultancies are also an important contributor.  These are generally performed on a commercial basis and the resulting report is owned by the client, although wherever possible NCVER seeks to publish the material.  Clients have been governments or industry.  Consultancies are only undertaken in areas that are related to NCVER’s mission.  The purposes of undertaking consultancies are threefold: to improve policy and practice; to provide economies of size and scope for its core work; and to provide professional development for staff.  A selection of recent consultancies is at Attachment G.

Strengths and weaknesses of the current VET sector research arrangements

The major strength of the current VET sector research arrangements (taken to mean the collection and dissemination of statistics, the research funded by the core grant and the research funded through competitive grants) is the nature of the relationship between NCVER, its funders and its stakeholders.  While NCVER must at all times be sensitive to the needs and desires of its funders and stakeholders, it is an independent company answerable to its Board.  This means that it is in a very strong position to be an honest broker between the many players in vocational education and training.  It has this role because it is professional and independent.  While this relationship has many advantages from the point of view of actually doing the research, notably there is no requirement to clear publications or reports with a funder (with the exception, of course, of commercial consultancies), it also has an important advantage for the stakeholders. 

Where they see a need, stakeholders can distance themselves from any particular publication or a report in a way that would be difficult if they themselves had authorised or issued the publication or report.  Additionally, they do not need to be concerned with any perception that a publication or report has been tailored to achieve a particular political objective.  The independence of NCVER also allows it to pursue new developments and lines of inquiry in a more exploratory manner than can usually be done from within a government department.  That is, ideas can be tested without any implied commitment from governments.  The independence also means that research will almost always end in the public domain, and that the research is subject to critical scrutiny from all interested parties; this is not the case if research is conducted within a ‘policy advice’ framework.  Finally, another strength of the model is that, with most of its funding awarded under contract on commercial terms and conditions, NCVER can at no stage afford to rest on its laurels.  If its performance does not measure up or if the needs of stakeholders are not met then the organisation is in jeopardy.

It should be noted that a company structure is not the only way independence can be effected. For example, a suitable structure could be implemented through specific legislation.

There are some weaknesses of the NCVER model that need to be acknowledged.  The first is the lack of financial security enjoyed relative to that of a government department or statutory authority (the obverse, in fact, of one of the advantages).  The main impact of this is the difficulty of long term planning, given the long lead times for data collections.  In the event, this has not caused major difficulties to date, although it is not particularly satisfactory to have to operate on an assumption that a major contract will be renewed as it approaches its expiry.  A better approach, say for the statistical collection, would be to have a rolling three year contract, such that there could be confidence in planning for at least the current year and two following years.  

The second weakness is one that is shared with many other research and statistical structures.  It is that the link with policy makers is not as direct as would be the case if the research and statistical functions are undertaken by the policy makers and program managers.  It has been addressed by NCVER through the structure of the Board and continued effort in keeping up with the policy debates.  Another useful approach is to have close links with the important officials and policy committees( this happens to some extent currently.  Difficulties of linking policy and research functions are evident even when these functions are performed within a government department if organisation structures are along functional lines, with research and statistics separated from policy development and program administration.

Comments on a cross-sectoral model for research

The committee has asked for comment on whether a cross-sectoral approach would best serve higher education, along the lines of the former National Board of Employment, Education and Training. 
  That Board was an overarching structure with a number of councils under it.  The two most relevant councils were the Higher Education Council and Employment Skills Formation Council.
  Within the two latter councils a sectoral approach tended to be taken, and it was only at the Board level could the structure be said to be cross-sectoral.

The principal argument for a cross-sectoral approach is that there are many commonalities between the sectors, although research and research training is only an issue for the higher education sector.  Both are concerned with the transition from school to the work force and a full participation in the community.  Both are concerned with life long learning to maintain individuals' skills and active participation in the community.  Questions of funding, effectiveness and efficiency are common to both.  Issues of access and equity are common to both. 

It is also very difficult to separate the sectors because the boundaries between them are very blurred.  Tables 1 and 2 show that many educational providers are in both sectors, but with more VET occurring in universities than higher education in non-university providers.

Table 1. AQF Qualification by Institution, 2001

	
	
	Type of Institution

	AQF Qualifications
	
	University
	TAFE
	Other providers

	Higher Education awards
	VET awards
	
	

	Post-graduate degree
	
	104.0
	1.0*
	5.0*

	Graduate Diploma or Certificate
	
	52.6
	11.5
	13.5

	Bachelor degree
	
	574.7
	9.6
	14.9

	Advanced Diploma or Diploma
	Advanced Diploma or Diploma
	52.3
	118.8
	41.8

	
	Certificate III or II
	11.1
	172.0
	26.7

	
	Certificate I or II
	4.1*
	36.6
	11.3


Note
* Estimate has a relative standard error of being 25% and 50% and should be used with caution.

Source: The Australian Bureau of Statistics, 6227.0: Education and Work, May 2001

Table 2. Institutions offering HE or VET awards, 2003

	

	University
	TAFE
	Other registered providers

	Higher Education awards
	43
	2
	100

	VET awards
	22
	84
	6630


Source:  National Training Information Service, 2003, Australian Quality Framework, 2003

It is also clear that there are very large flows between the sectors.  For example, around 7 per cent (15,000) commencing undergraduate students were admitted to university on the basis of VET study in 2001. Of commencing undergraduate students, 11.5 per cent had a TAFE award and 8.8 per cent had other awards.  While we do not have reliable VET data on commencing students, the numbers going from higher education to VET are large.  In 2002, 88,500 VET students had a bachelor or higher degree. A further 24,700 had an advanced diploma or associate degree.

The principal argument against a cross-sectoral approach would be that the higher education sector and the vocational education and training sector are funded and administered in quite different ways and serve quite different purposes.  Hence it would be very difficult for a cross-sectoral body to serve the very different needs of the two sectors.

Our view is that from a policy perspective it would make a lot of sense to take a cross-sectoral approach in research and statistics. Many issues cut across the sectors and the blurring between the sectors makes it difficult in many cases to take a purely sector specific approach, although the case is much stronger for the teaching part of higher education rather than the research part.  However, if the statistical collection is seen as a narrow program accountability tool then there would be little advantage because the funding and administration of the two sectors are so different.

There are two other advantages of a cross-sectoral approach.  The first is that it would promote statistical consistency.  A good example of inconsistency under current arrangements is the measure of teaching activity: higher education uses effective full-time student units while VET uses annual hours.  The second is one of efficiency.  There is the potential for economies of scale if the needs of both sectors could be serviced by one organisation.
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AUSTRALIAN SENATE
EMPLOYMENT, WORKPLACE RELATIONS AND EDUCATION

REFERENCES COMMITTEE
LEGISLATION COMMITTEE

12 August 2003 Suite SG.52

Parliament House
CANBERRA ACT 2600

Dr Tom Karmel
Telephone: 02 6277 3520

Managing Director .

. . . Facsimile: 02 6277 5706
National Centre for Vocational Education Research emaﬁ?‘;‘és enfbaptgovan
PO Box 115

KENSINGTON PARK SA 5068
Dear Dr Karmel

You will be aware that the Senate has referred to this references committee the
provisions of forthcoming legislation, expected to be introduced in the Spring sittings,
relating to new higher education funding arrangements and certain regulatory matters.
A sub-committee has been established by resolution of the references committee to
deal specifically with this inquiry.

My purpose in contacting you is to alert you to the likely interest the sub-committee
will take in proposals made by various academics over the years to put the collection,
publication and dissemination of national statistics of higher education, and research
on university and sector performance, in the hands of an independent national
research body. The committee made such a recommendation in its 2001 Universities
in Crisis report.

The committee is aware of the role of the NCVER as a national and independent
sponsor and clearing-house for research in the VET sector, and would be interested to
know more about the research framework that the NCVER operates. It would
welcome a submission from the NCVER describing its research policy and
operations. The sub-committee would also be grateful for any comments included in
the submission identifying strengths and weaknesses of current VET sector research
arrangements; and whether a research model should be developed only for the higher
education sector or be cross-sectoral on the old NBEET model.

Although submissions for this inquiry close this week, we would be pleased to receive
a submission from you up to 22 September, on which day we commence hearing
evidence. Please contact me if you wish to discuss this matter.

Yours sincerely

E Py

John Carter
Secretary

Visit our website: www.aph.gov.au/senate_employment
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MEMBERS OF THE NCVER COMPANY 

The Hon Dr B Nelson

Minister for Education, Science and Training

Canberra ACT  

The Hon Dr J Lomax-Smith, MP 

Minister for Employment, Training and Further Education

Adelaide SA  5000

The Hon L Kosky, MP  

Minister for Education and Training

Melbourne 3000

The Hon Dr A Refshauge, MP 

Minister for Education and Training

Sydney NSW 2000 

The Hon P Wriedt, MHA

Minister for Education  

Hobart TAS 7000

The Hon S Stirling, MLA

Minister for Employment, Education and Training,

  Minister for Racing, Gaming & Licensing

Darwin NT 0800

The Hon A Carpenter, MLA

Minister for Education and Training,

  Minister for Sports & Recreation, Minister for Indigenous Affairs

West Perth WA  6005

The Hon M Foley, MP

Minister for Employment, Training and Youth,

  Minister for the Arts

Brisbane Qld 4000

Ms K Gallagher, MLA

Minister for Education, Youth & Family Services,

 Minister for Industrial Relations

Canberra ACT 2600
Attachment B (cont’d)

MEMBERS OF THE NCVER BOARD OF DIRECTORS 

Mr P J Grant [Chairman]

Canberra
Ms A Andruska 

Group Manager

Vocational Education and Training Group

DEST, ACT

Ms P Forward 

Federal TAFE President

AEU, Melbourne
Mr P Glynn 

Chief Executive Officer

National Electrical Communications Association

Melbourne
Dr T Karmel 

Managing Director

National Centre for Vocational Education Research, SA

Mr P Plummer

Chief Executive


Dept of Employment, Education & Training, NT

Mrs A F Raggatt 

Beaumont, SA 

Mr J Varghese

Director General 

Department of Employment and Training, Qld

Attachment C

SOME RECENT STATISTICS AND RESEARCH PROJECTS

In progress

The role of CDEP in remote and rural communities (with ATSIC)

Funding and financing in VET

On-line provision of industry and regional data

Innovation and VET, a book of readings

New apprenticeship pathways for associate professionals

Outcomes from enabling courses

Overseas study of knowledge brokerage practices in VET

Seven country comparison of aspects of VET

The changing face of the Australian VET workforce

The training needs of emerging industries

VET in schools project, the impact on transition from school

Completed

Determinants of successful training practices

International comparisons - transition from school to work

International comparisons: training indicators

National TAFE workforce study

Longitudinal study of outcomes of VET programs – 1999 TAFE graduates

Stocktake on industry training in Australian enterprises

Survey of assessment methods in VET 

The effectiveness of new technology in vocational education

Training packages and generic skills

Education research in the knowledge society

Attachment D

	Competitive grants research program
	
	

	Projects in Progress 2003


	
	

	
	Title
	Consultant
	Organisation

	Access and equity
	
	

	3022
	The role of VET in Prison-work Transitions - part 1
	M Giles
	Uni WA

	3022b
	The role of VET in Prison-work Transitions - part 2
	M Giles
	Uni WA

	3009
	Who's missing out? Access and Equity in VET
	R Hall
	ACIRRT

	Adult Learning & Life Long Learning
	
	

	2L07
	Analysis of international adult literacy policy and programs
	R McKenna
	Communication in Education

	Apprenticeship/trainee system
	
	

	3023
	from school to work: The role of traineeships
	M Dockery
	Curtin

	Changes in the workplace and labour market
	
	  

	3010
	Innovation in Australia: An Institutional and Historical Perspective
	R Pickersgill
	CSU

	3011
	Building innovative VET organisations
	V Callan
	Uni Qld

	3012
	VET as an innovation intermediary: How VET Providers identify and implement technical innovation
	P Toner
	AEGIS, Uni of Western Sydney

	3008
	The role of VET in Attracting Foreign Investment
	P Toner
	AEGIS, Uni of Western Sydney

	Cross-sectoral issues
	
	

	3003
	Student traffic: two-way movement between VET and higher education
	R Harris
	Uni SA

	Delivery of VET
	
	

	3002
	Collaborative model to deliver sustainable, community based VET
	H Smith
	RMIT

	2F04
	The implications of the move to flexible delivery for HR practices in training organisations - Survey of Managers
	B Clayton
	CIT

	2F05
	The implications of the move to flexible delivery for HR practices in training organisations - Case Studies
	S Fitzgerald
	TAFE Frontiers

	Economics & Funding of VET
	
	

	3006
	Unmet student demand for VET
	M Giles
	Uni WA

	3007
	Courses versus causes - why student demand in VET is unmet
	S Karthigesu
	TAFEBIZSA

	Outcomes of VET
	
	

	3004
	Leaving VET with no recorded achievement: Why students leave and what they do?
	V Callan
	Callan Consulting

	Quality
	
	
	

	3013
	Learning styles, preferences, strategies: Relevance and good practice in VET
	P Smith
	Deakin

	3014
	Learning styles and the workplace environment
	R Harris
	Uni SA

	Schools and VET
	
	

	3024
	Lessons and challenges: VET in schools research 1997-2003
	K Barnett
	K Barnett & Assoc

	VET Practitioners/Providers
	
	

	3005
	Private providers: their characteristics and their training activities
	R Harris
	Uni SA

	3015
	Constructions of learnings and learning in Certificate IV Assessment and Workplace Training progams
	M Simons
	Uni SA

	3021
	Sustaining the skill base in Australian RTOs


	B Clayton
	CIT


	Workplace Skills
	
	

	3016
	Training skilled workers: how it works in the hydrocarbons industry
	A Standen
	Training & Assessment Services

	3017
	Training of existing workers: Issues, incentives and models
	G Mawer
	Giselle Mawer & Assoc

	3018
	The commitment of enterprise to accredited training for existing workers
	E Smith
	CSU

	3019
	Recognising skills of existing workers - a snapshot of recognition and workplace training practices in the aged care sector
	R Booth
	VEAC

	3020
	Season workers: Meeting their training needs
	S Kilpatrick
	Uni Tas
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DISSEMINATION ACTIVITY

· Reports - publishing in hard copy and online (see below)

· Synthesis publications - At a glance, brochures, Getting to grips with, readings (see below)

· NCVER website 

· Insight newsletter - 5,700 recipients, quarterly

· NCVER News email newsletter - over 2,400 subscribers, fortnightly

· Media releases and editorial in key journals and other media

· Research Forums: for example

· Generic Skills - June/July 2003

· Online learning - November 2002

· Return on investment in training  2001/2002

· Apprenticeships and traineeships 2001

· VET Researcher Conference - annual

· VOCED research database

· VOCED Highlights

· Displays and presentations at key VET conferences and by invitation

PUBLICATIONS, JANUARY 2001 – SEPTEMBER 2003

	Title
	Author(s)

	Analysing enterprise returns on training
	Janelle Moy & Rod McDonald  (Feb 2001)

	Training for Productivity
	Leo Maglen, Sonnie Hopkins, Gerald Burke  (Apr 2001)

	Australian apprenticeships; Research at a glance
	NCVER  (Apr 2001)

	Australian apprenticeships: Facts, fiction and future
	NCVER

	Australian apprenticeships: Research readings
	Ed. Nigel Smart  (Apr 2001)

	Issues and directions from a review of the Australian apprenticeship and traineeship literature
	Stephen Saunders  (Apr 2001)

	Review of the Australian apprenticeship and traineeship literature: References and their key issues
	Stephen Saunders  (Apr 2001)

	Apprenticeship in Australia: An historical snapshot
	John Ray  (Apr 2001)

	Locational issues in new apprenticeships
	Tom Dumbrell, Wendy Finnegan, Rowena De Montfort  (May 2001)

	Apprentices’ & trainees’ English language & literacy skills in workplace learning  and performance: Employer & employee opinion
	Annabelle Gish, Shirley O’Neill  (May 2001)

	Work placements in VET courses: Evidence from the cross-sectoral literature: Review of research
	Erica Smith, Roger Harris  (May 2001)

	Literacy and numeracy in vocational education and training: Review of research
	Ian Falk  (June 2001)

	Vocational education and training in small rural school communities
	Country Education Project (Inc). Youth Research Centre  (June 2001)

	Training for the skilled trades in Australia, 1980 – 2000: Training reforms
	Elizabeth Webster, Mike Dockery, Thea Bainger, Ross Kelly  (June 2001)

	The changing role of staff development for teachers and trainers in vocational education and training
	Roger Harris, Michele Simons, Doug Hill, Erica Smith, Ron Pearce, Jack Blakeley, Sarojni Choy, David Snewin  (July 2001)

	Generic skills for the new economy: Review of research
	Peter Kearns  (July 2001)

	Evaluating on-and-off-the-job approaches to learning and assessment in apprenticeships and traineeships
	Michele Simons, Andrew Strickland, Roger Harris, Ian Robertson, Maddy Harford, Angelina Edwards  (July 2001)

	Factors that contribute to retention and completion for apprenticeships and traineeships
	Roger Harris, Michele Simons, Ken Bridge, John Bone, Heather Symons, Berwyn Clayton, Beverley Pope, Gail Cummins, Kaaren Blom  (July 2001)

	Factors influencing demand for vocational education and training: Review of research
	Sue Kilpatrick, Kim Allen (Jul 2001)

	An entitlement to post-compulsory education: International practice and policy implications for Australia
	Richard Curtain (Aug 2001)

	Improving the validity of competency-based assessment
	Peter Thomson, John Saunders, John Foyster (Aug 2001)

	Increasing opportunities for apprenticeships and traineeships in Melbourne’s western region
	Tess Demediuk, Sue Holden, John Martino (Aug 2001)

	Training innovation and business performance: Analysis of the business performance: An analysis of the Business Longitudinal Survey
	Michael Dockery (Aug 2001)

	A consolidation of ACE research 1990-2000: Review of research
	Barry Golding, Merryn Davies, Veronica Volkoff (Sept 2001)

	Mapping and tracking: Data collections for post-compulsory education and training
	Louise Watson, Richard Teese (Sept 2001)

	All that glitters is not gold: Online delivery of education and training – Review of research
	Roslin Brennan, Mark McFadden, Elizabeth Law (Oct 2001)

	Vocational education and training literacy and numeracy: Review of research
	Moira Watson, Lindsay Nicholson, Elaine Sharplin (Oct 2001)

	Return on investment in training: Research readings
	Andrew Smith (Oct 2001)

	Successful longer-term career outcomes for VET participants
	Peter Dwyer, Aramiha Harwood, Debra Tyler (Nov 2001)

	Reasons for new apprentices’ non-completions
	Mark Cully, Richard Curtain (Nov 2001)

	The quest for a working blueprint: Vocational education and training in Australian secondary schools 
	Jeff Malley, Jack Keating, Lyn Robinson (Dec 2001)

	Outcomes for vocational education and training diploma and associate diploma students
	Tom Dumbrell, Rowena de Montfort (Dec 2001)

	School students’ learning from their paid and unpaid work
	Erica Smith, Annette Green ( Dec 2001)

	What convinces enterprises to value training and learning and what does not?
	Jane Figgis, Anna Blackwell, Anna Alderson, Anne Butarac, Keith Mitchell, Ann Zubrick ( Dec 2001)

	What are the essential capabilities for those who manage training organisations
	Victor Callan,) (Dec 2001)

	Graduate satisfaction and entry-level training in office skills
	Michael Long, Lyn Robinson, Jeff Malley (Dec 2001)

	Contractor alliances and the new world of work
	Christine Owen, Helen Bound (Dec 2001)

	Information should be visual: New and emerging technologies and their application in the VET sector for students who are deaf and hard of hearing
	Janice Knuckey, Lorna Lawford, Judie Kay (Dec 2001)

	Evaluation of web-based flexible learning


	Charlie McKavanagh, Clive Kanes, Fred Beven, Allan Cunningham, Sarojni Choy (Feb 2002)

	New skills in process manufacturing
	Tom Dumbrell, Rowena DeMontfort, Wendy Finnegan (Feb 2002)

	Preparing for flexible delivery: Learners and their workplaces
	Peter Smith, Lyn Wakefield, Ian Robertson ( Mar 2002)

	Longer term outcomes for individuals completing vocational education and training qualifications
	Chris Ryan (Mar 2002)

	Individual returns to vocational education and training qualifications: Their implications for lifelong learning
	Chris Ryan (Mar 2002)

	The role of small enterprise in school students’ workplace learning
	James Mulraney, Peter Turner, Frank Wyatt, Roger Harris, Terri Gibson ( Mar 2002)

	Employability skills development in the United Kingdom
	Dave Turner (Mar 2002)

	Case studies of organisations with established learning cultures
	Robyn Johnston, Geof Hawke  (Mar 2002)

	Maximising confidence in assessment decision-making
	Robyn Booth, Berwyn Clayton, Robyn House, Sue Roy (Mar 2002)

	Online delivery in the vocational education and training sector: Improving cost effectiveness
	Richard Curtain ( Apr 2002)

	Supporting learners in training
	Ann Montague, Linda Hopkins (May 2002)

	New management practices and enterprise training
	Andrew Smith, Eddie Oczkowski, Charles Noble, Robert Macklin (May 2002)

	Focussing on generic skills in training packages
	Susan Dawe (May 2002)

	Learner expectations and experiences: An examination of student views of support in online learning
	Sarojni Choy, Cathy McNickle, Berwyn Clayton (May 2002)

	Staying on course: Factors which impact on students’ completing their courses
	Peter Grant ( May 2002)

	Factors influencing the implementation of training and learning in the workplace
	Lee Ridoutt, Kevin Hummel, Ralph Dutneall, Chris Selby-Smith (July 2002)

	School students’ views on their working and learning in the workplace
	Erica Smith, Lou Wilson (July 2002)

	Partnerships in assessment: Auspicing in Action
	Andrea Bateman, Berwyn Clayton (Aug 2002)

	A cross-sectoral funding model: Is it fair and feasible?
	Louise Watson, Leesa Wheelahan, Bruce Chapman ( Aug 2002)

	Comparative Study of VET Systems: National vocational education and training systems across three regions under pressure of change
	Jack Keating, Elliot Medrich, Veronica Volkoff, Jane Perry 

(August 2002)

	Paradise nearly gained: Volume 2 – Case studies of impact and diversity for frontline management initiative practice
	Llandis Barratt-Pugh, Geoffrey N Soutar (Aug 2002)

	Paradise nearly gained: Volume 1 – Developing the frontline management initiative
	Llandis Barratt-Pugh, Geoffrey N Soutar (Aug 2002)

	Flexibility through online learning: At a glance
	NCVER ( July 2003)

	Are two worlds colliding? The provision of training and learning services for small business
	Peter Kearns (Dec 2002)

	‘The secret is the teacher’: The learner’s view of online learning
	Joan Cashion, Phoebe Palmieri (Dec 2002)

	Learning and training in school-based new apprenticeships
	Erica Smith, Lou Wilson (Jan 2003)



	Graded assessment in vocational education and training: An analysis of national practice, drivers and areas for policy development
	Melanie Williams, Andrea Bateman (Jan 2003)

	Exploring the social and economic impacts of adult and community education
	Elisa-Rose Birch, Peter Kenyon, Paul Koshy, Nick Wills-Johnson (Feb 2003)

	Learning music online: An accessible learning programme for isolated students
	Austin Bond (Feb 2003)

	Pathways to knowledge work
	Mark Cully(Apr 2003)

	National Evaluation of Adult Learners’ week 2001 and 2002
	ACNielsen (Apr 2003)

	Changing work: Changing roles for vocational education and training teachers and trainers
	Clive Chappell, Robyn Johnston (Apr 2003)

	Going boldly into the future: A VET journey into the national innovation system 
	Fran Ferrier, Clifford Trood, Karen Whittingham ( May 2003

	Going boldly into the future: A series of case studies of co-operative research centres and their relationships with the VET sector 
	Fran Ferrier, Clifford Trood, Karen Whittingham (Apr 2003)

	Going boldly into the future: Skills and Australian high technology start-up firms
	Karen Whittingham (May 2003)

	Online learning: Research readings
	Editor – Hugh Guthrie ( Apr 2003)

	E-business and online learning: Connections and opportunities for vocational education and training
	John Mitchell (Jun 2003)

	One size doesn’t fit all: Pedagogy in the online environment 
	Roslin Brennan ( May 2003)

	Learning online: Benefits and barriers in regional Australia
	Sue Kilpatrick, Helen Bound (May 2003)

	The development of quality online assessment in vocational education and training
	Robin Booth, Berwyn Clayton, Robert Hartcher, Susan Hungar, Patricia Hyde, Penny Wilson ( May 2003)

	Researching the size and scope of online usage in the VET sector
	Robyn Hill, Peter Malone, Selby Markham, Renu Sharma, Judith Sheard, Graeme Young ( June 2003)

	Online learning on location: Perspectives from regional Australia
	Roslin Brennan, Chris Horton, Cathy McNickle, Janet Osborne, Katie Scholten ( May 2003)

	Assessment practices at diploma and advanced diploma levels within training packages
	David Foreman, Paul Davis, John Bone (June 2003)

	Giving credit: A review of RPL and credit transfer in the VET sector 1995-2001
	Andrea Bateman, Brian Knight (June 2003)

	Leadership in vocational education and training: Leadership by design not by default


	Ian Falk, Tony Smith ( July 2003)

	Generic skills: Understanding vocational education and training teacher and student attitudes
	Victor Callan (July 2003)

	The development of employability skills in novice workers
	Paul Comyn, Erica Smith (May 2003)

	Leadership and management in vocational education and training: Staying focussed on strategy 
	Dianne Mulcahy (Aug 2003)

	The authentic performance-based assessment of problem-solving
	David Curtis, Rob Denton (Aug 2003)

	ACE outcomes
	Allie Clemans, Robyn Hartley, Helen Macrae (Aug 2003)

	Making experience work: Generic skills through the eyes of displaced workers: 
	Crina Virgona, Peter Waterhouse, Robyn Sefton, Jill Sanguinetti ( Aug 2003)

	Pathways to apprenticeships
	Tom Dumbrell (Sep 2003)

	Assessing and certifying generic skills: What is happening in vocational education and training
	Berwyn Clayton, Kaarin Blom, David Meyers, Andrea Bateman


 ‘At a glance’ PUBLICATIONS, JANUARY 2001 – SEPTEMBER 2003

	Title
	Published

date

	Annual apprentice and trainee statistics 2002: At a glance
	Aug 2003

	What makes for good workplace learning? At a glance
	July 2003

	Australian vocational education and training statistics 2002: Students and courses – At a glance
	July 2003

	Apprentice and trainee activity: March quarter 2003 – At a glance
	June 2003

	Australian apprentice and trainee statistics 2002: September quarter – At a glance
	Dec 2002

	Flexibility through online learning: At a glance
	Nov 2002

	Australian vocational education and training statistics 2000: Students with a disability in vocational education and training – At a glance
	Aug 2002

	Australian vocational education and training statistics 2001: TAFE and university graduates 15-24 years – At a glance
	Aug 2002

	Australian vocational education and training statistics 2001: At a glance
	July 2002

	Outcomes and completions of New Apprenticeships: Research at a glance
	July 2002

	Vocational education and training in Australia 1991 to 2000: At a glance
	June 2002

	Australian apprentice and trainee statistics 2002: March quarter – At a glance
	June 2002

	Australian vocational education and training statistics 2000: Indigenous students in vocational education and training – At a glance
	June 2002

	Developing the vocational education and training sector through better information: At a glance
	June 2002

	TAFE graduates: Do they get what they want from training? At a glance
	May 2002

	Issues affecting skill demand and supply in Australia’s education and training sector: At a glance
	May 2002

	Australian apprentice and trainee statistics: December quarter 2001 – At a glance
	Mar 2002

	Group training apprenticeships and traineeships: Research at a glance    
	Dec 2001

	Australian apprentice and trainee statistics: September quarter 2001 – At a glance
	Nov 2001

	Returns on investment in training: Research at a glance
	Oct 2001

	Australian vocational education and training: Women in vocational education and training 2000 – At a glance
	Oct 2001

	Australian vocational education and training statistics 2001: Survey of employer views on vocational education and training – At a glance
	Oct 2001

	Australian vocational education and training statistics 2000: TAFE and university graduates – At a glance
	Oct 2001

	Australian apprentice and trainee statistics: June quarter 2001 – At a glance
	Sept 2001 

	Australian adult and community education (ACE) statistics 1999: At a glance 
	Sept 2001

	Australian vocational education and training: Women in vocational education and training 1999 – At a glance
	Aug 2001

	Australian apprentice and trainee statistics: Annual 2000 – At a glance
	Aug 2001

	Australian vocational education and training statistics 2000: At a glance
	July 2001

	Australian apprentice and trainee statistics: March quarter 2001 – At a glance
	May 2001

	Australian apprenticeships: Research at a glance
	April 2001


Attachment F

MEMORANDA OF UNDERSTANDING WITH INTERNATIONAL ORGANISATIONS

· United Nations Educational, Scientific and Cultural Organization (UNESCO)

· Bundesinstitut für Berufsbildung (BIBB), Germany

· Central Institute for Vocational and Technical Education (CIVTE), People's Republic of China

· Colombo Plan Staff College for Technician Education (CPSC), Philippines

· European Centre for the Development of Vocational Training (CEDEFOP), European Union

· Korea Research Institute for Vocational Education and Training (KRIVET)

· Overseas Vocational Training Association (OVTA), Japan

· Southeast Asian Ministers of Education Organisation Regional Centre for Vocational and Technical Education (SEAMEO VOCTECH), Negara Brunei Darussalam

Attachment G
SELECTED RECENT CONSULTANCIES

	
	Title
	Organisation

	In progress
	

	OP314
	Enhancing the capability of VET professionals - a national approach
	ANTA (via subcontract to KPA Consulting)

	OP311
	Rural industry National Industry Skills Initiative taskforce final report
	Rural Skills Australia

	OP309
	Consultancy to quantify and characterise VET offshore activity
	DEST

	OP307
	Overseas vocational databank project
	OVTA

	OP306
	Analysis of existing VET training data for young people
	ECEF

	OP286
	Investigating apprenticeship and traineeship non-completion in Qld
	Qld Department of Education and Training

	OP283
	Maintenance of the Qualifications Eligibility Register - accredited courses
	ANTA 

	Completed
	

	OP312
	Tasmanian level data for non-TAFE providers
	Office of post-compulsory education and training

	OP310
	Meta analysis of international funding and financing models in post-compulsory education
	ANTA

	OP308
	Meta analysis of national strategy key themes
	ANTA

	OP305
	Annual National Report Volume 3
	ANTA

	OP304
	Program Measures for VET in Schools
	MCEETYA Taskforce on transition from school

	OP303
	Development of an e-business pathways guide
	National Office for Information Economy (via subcontract to United Focus)

	OP301
	AQTF compliance audit for SA
	SA Department of Education and Training

	OP300
	Review of NT Annual Hours Curriculum Rate
	KPA Consulting

	OP299
	Evaluation of ACT programs
	ACT Training and Adult Education Branch

	OP298
	Mid-term review of Indigenous Blueprint
	ANTA

	OP297
	Analysis of apprenticeship and traineeship trends in Qld
	Qld Department of Education and Training

	OP296
	Evaluation of user and business requirements for the National Training Information Service
	ANTA

	OP295
	Employer engagement with New Apprentices in the building and construction industry
	DEST

	OP294
	Internationalisation in VET - literature search
	DEST

	OP293
	Modelling the impact of policy changes to New Apprenticeships
	DEST

	OP292
	Qualitative impact of Training Packages - At a Glance publication
	ANTA

	OP291
	Survey of Asia Business Council members
	Asia Business Council

	OP290
	Survey analysis
	Qld Department of Education and Training


� NCVER (2001) provides greater historical detail if required.


� We have considered here the possibility of a cross-sectoral approach covering higher education and VET. It would, of course, be possible also to cover the school sector, but the difficulty with this is that schools issues tend to swamp those of higher education and VET. A variation, which has considerable appeal, would be to cover all post-compulsory education and training.


� The Schools Council and the Australian Research Council no doubt also considered issues of relevance to VET and higher education more generally from time to time.


� See Karmel and Nguyen (2003) for some further material on the extent of cross over between the two sectors.
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