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Email actdsa@bigond com

9 May 2002

The Secretary

Senate Employment, Workplace Relations
and Education References Committee.

Suite S1.61

Parliament House

Dear Sir

Please find enclosed, on behalf of the above Association, three capies of our
submission (including two anecdotal examples and attaching Appendix A) to the
Senate Employment, Workplace Relations and Education References Committee e its
inquiry into the Education of Students with Disabilitis.

We trust that the information we have provided will be beneficial to your commitee’s

inquiry. Please let us know if we can be of further assistance.

Yours sincerely

(Mrs) Evelyn Scott OAM
President
(Home phone 6288 882

otk phone 6277 2945)

Patron: Anrette Els MP
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ACT DOWN SYNDROME ASSOCIATION e

tothe

SENATE EMPLOYMENT, WORKPLACE RELATION: ND EDUCATION

REFERENCES COMMITTEE

re Inquiry into the Education of Students with Disabilities

Background:

B Down Syndrome Assocation (ACT DSA) vas formed i 1987 by  group
T ki patens. The ACT DSA receives no govemment fnding and is therefore
Gependent upon the support of comimunity aad business £r047 and individuals,
Sopplemented by fundaising acivitcs. The ACT DSA #178 to provide support and.
B ation to families with a member who bas Down syndrome, 18 promote
{mprovements in the quality of ife with persons with DOWD syndrome, and to

D e within the wider community an awareness of the very real abilties and.
needs of people with Down syndrome.

An early focus of the ACT DSA was the wish on the part of parents to have their child
A o avndrome inegrated a theirTocal primery school. I e ACT this was
then by no meens a common practce bt has now besome MOfE — but not without
onsiderable intervention, input and involvement on the part of the ACT DSA and
many ofher individuals and associations within the ACT. Education has remained of
e most importance o the association. Duc o a perceived lack of services, the
taeootation regularly organises (some with sponsorship: Some without) speech camps,
persoral development camps, literocy skl classes, ¢t Whilst the ACT DSA does
P dorse or racommend either integrated or segregaied educational settings 10

o et familics, many of our fumilics have chosen {o g0 dowo the ‘integration road”
e sware of the pifalls and shortcomiags of tht system. Howeyet anecdotally,
hose families would generally consider that the social ‘behavioural and much broader
Tange of educational topics available make the effort (and there’s no doubt that's what
itis!) worth while.

Summary:

S eation of students with disablities will o be effective (let alone successful)
antil appropriate resources are allocated - whether it be toward community
Seceptance, tacher commitment, teacher raining, schock information sessions,
physical restructuring for ease of aceess, suudent ‘Tocused support, peer support, and
Sppropriate therapy and behaviour management Fesouress, ¢ ‘And these arcas need
P dressed in both integrated and segregated school environments.

Inclusive education (o “inclusive commuritics") have long been recognised as &

\ocietal responsibility and benefit Marsha Forest and Bruce Kappel in Labels are the
Handicap wrote:
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Families around the world have the same kinds of hopes and dreams for their son\
and daughters. Families of children with special needs are no different. The role o
the schoolis to support fumilies in the fulfilment of these hopes and dreams.

s communities, schools are responsible for fostering, encouraging and promoting
velationships among members of school communities, acting as a mirror of the

larger community.

s places of education, schools are responsible for promoting positive values about
the global communisy, about children, about unique gifis and needs, about the
Jiutire, Our schools should inspire a view of the future based on the finest values of
‘mankind.

Re Terms of Reference

D@D

Palictes and programs for students with disabiltes do not determine the adequacy of
educational services to students with disabilitis. They can ensure ‘batiom line’
Spending and minimal service levels, but they canot easure he Level of commitment
equired to malke education vork for any particular child. Citeia defiing disability
i differentiating between levels of ‘handicap" are negative by implication. When

S hdents are asscssed on the basis of ‘ability” rather than ‘disability” their strengths
“an be maximised and their weaknesses can be addressed. This can only happen when
Support is student-focused. Too often in the past isabiliy groups with strong
Tobbying fnancial resources and pechaps & more socially acceptable ‘disability” have
traated greater support. Thi, t00, has enabled some children from specific disability
roups to receive in-school support fom more than one Source, therefore creating &
rsource funding inequity based on disability type. This has meant that resourcing is
5ften not directly linked to a support package funding an individual child’s
‘educational program but is purely based on that child’s ‘label’

@i
It hppears that there is gt variation in the manner and type of assessmet used
cooes Avstralian educational systems. ILis interesting to note that the United
Kingdom has a Special Educational Needs Code of Practice which, amongst other
things, strengthens the rights of a child to be placed in a mainstream school; promotes
greater involvement of children and their parents in the decision making pracesses;

B s the amount of paperwork for practiioners and extends guidance to cover all
carly years educational settings. Importantl, it requires that Individual Education
Dans (1EPS) focus only on what i additional o and different from the remainder of
the curriculum. A link to some of this exciting work can be found at

‘e gov.Uk/sen and a photocopy of an arice discussing the Code of Practice
Is attached as Annexure A.

1t is the belief of the ACT DSA that a student’s academic support needs and
resourcing should be measured by thei ablity to aceess the curriculum and reach
heis individual educational goals (which are also based on the curriculum).

(@il

O the basis that “ability” rather than “disability’ is determined to assess student-based
ducationl support, whether a student s from a low socio-economic, non-English
speaking or Indigenous background o from rural and semote areas becomes
irrelevant.
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Early intervention is crucial in the development of a child with Down syndrome. The
ACT model, the Child Health and Development Service (CHADS), is now education
based rather than health based, as it was for many years. Anecdotally, it would seem
that most families accessing CHADS would wish to have more time with some of the
specialist services provided — e.¢. physiotherapy, speech pathology, fine and gross

o tor development — but again this comes back {0 resourcing. In many cases familics
e forced {o Supplement the service provided by CHADS with private therapy. It has
o be recognised, 100, that there are families who arc happy with the services
provided. although these reasons could include family/work commitments, &

P ctance to accept the level of disabilty their child may have, etc. The ACT DSA
has very recently been approached to raise with the ACT Minister for Education and
Community Services (Mr Simon Corbell MLA) the problems some parents are having
‘when their child with Down syndrome fums two and is ot able to access the
Dlaygroups designed for these children due to waiting lsts, shortage of places, et

B eoviecs exist for children with Down syndrome, but it isall t00 common.a problem,
{hat staff shortages, staff turnover, resourcing shortages and administrative delays
cause these children to not be able to access the early intervention that is a major
determinant in their ongoing development.

1t ix ossential that early intervention therapy services be continued afer children reach
school age and that all herapy be provided in the most appropriate seting, which in
some cases will be the school environment.

W@v:

Due to departmental requirements, resourcing s only allecated afier a school-based
process has been ‘followed. Lead times do not give much advance notice of

P losations; thercfore planning of suppart arrangements are done in haste o late.
‘With student-focused resourcing, these delays can be climinated.

ayan
The ACT DSA is currently trying to develop a resourcing model for students with
dgisabilities. Models presented by the Department of Education to date have been
\msuccessful as parents have been strongly opposed fo the *deficit” based models
preseated. Again, it is ‘abiliy’ that should be the focus; not ‘disability”

Models generaly preferred by the ACT DSA arc based on those currently used in the
UK and NZ. These models are based on the principle that the school, in close
consultation with the family and the student, identify the social and academic goals to
e achioved in any one year. A resourcing package is then developed to provide the
support necessary to meet these goals/outcomes.

A peodel of [EP finked funding does offer the student the opportunity to have thei
Specific lcaming needs met in a flexible and cost effecive way. Funds are targeted to
“neas of greatest need and resources are not provided for unnecessary services which
may otherwise be imposed upon a student. This type of fexibility ofservice is
asontial n mainsiream settings where the standard carriculum needs to be adapted so
T becomes accessible to students with often very high learning/physical support
needs.

@i
The ACT DSA believes it is essential that all teacher training courses contain
‘compulsory units in ‘Special Education and Curriculum Adaptation.





[image: image5.png]In the past few years students graduating with qualifications in primary eduction
teaching do possess some training to assistther 1o cducate students with additional
‘naeds, However, this is not the case for graduates in secondary teaching. Much of the
{raining underiaken by secondary teachersis in their subject mater area with litle or
1o taining in carriculum adaptation/special cducation. As all students have varying
Skills and abilites, it is widely acknowledged that skill in the area of currioulum
‘“daptation will benefit all members of the classroom and ot just 2 child with
identified leaming difficulties.

‘More resources need to be targeted towards the training and professional development
of teachens in the arca of ‘inclusive communities’ and in the value of this for society
ot large. This will provide a strong value base on which o foster school environments
that reflect these principles

y@viii):

Che ACT DSA is not qualified or in a position to respond regarding the legal
implications and resource demands of current Commonwealth and state and territory
legislation

®):

In eommenting on the proper role of government and states and territorics in
supporting th education of students with disabiliis, e ACT DSA would liketo
ira the committee’s attention to the Salamanca Statement and the Framework for
Aetion an Speeial Needs Education which emanated from the UNESCO world
conference on Special Needs Education held in 1994

“The principles/objectives expressed in the Statement are:

o7 Every child has a fundamentl right to an education and must b given every.
opportunity to achieve and maintain an acceptable level of leaming;
« Every child has unique abilitis, interests and leaming needs;

Education systems should be designed and educational programs implemented
{0 take into account the diversity of these characteristics and needs;

+ Those children with special cducational needs must have access to mairsircam
schools which should project a child centred pedagogy able to meet their
individual needs;

. Mainstream schools with an inclusive orientation are the most effective way of

eliminating discriminatory attitudes and creating welcoming communities.

They provide an effective education for the majority Of students and improve

the efficiency of the entire education system.
Inaddition. the Statement cals on al govemments to give e highest budgetary and
palicy priority to the improvement of their educational infrastructures, thus enabling
Sehools to include all children, regardless of individual differcnce.
Ttis § years since that Statement was madc. Australia is an affiuent and egaliterian
country,yet ehildren who are not as able asothers ae sl discriminated agairst it
o aenional settings. Bricks and mortar are one thing. Policies espouse high-flown
principles. But the realiy on the ground —in the schools - for students with
Bisabilities and their familics is lagging well behind. To achieve their maximum
potential and {0 go on fotake their ightfl place in the Australian commmunity means
Hhat there must be a wholehearted commitment on the part of the Australian
overmmen, through legisation to rurture it young (those with disabliies and those
who are *normal). Education is the key.
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Example | - Kylie Scott, now aged 22, with Down syndrome, daughter of Evelyn and
Gary; sister of Linda:

Kylie was bom in Melbourne in 1977 and had access to weekly carly intervention ata
centre known as EPIC at Preston run by Graham Clunics Ross until the age of 18
‘months when the family moved to the ACT. Kylie then attended early interveation at
the Therapy Centre (as CHADS was then known) again on a weekly basis. My then
husband and I regarded neither service as adequately funded so as to be able to meet
the needs that parents saw for their children with Down syadrome. When Kylie was
turning 3, the meeting to decide her future schooling options did not intend to include
er parents as participants. With considerable lobbying this was changed, and our
wish to have her attend Malkara Special Sehool (as it was then known) and enrol also
at her local preschool was acknowledged - with great caution. Kyl then attended
both part time untl,at age 5, she attended Weston Preschool only and then, at age 6.
phased into Weston Primary School.

My then husband was on the Weston School board, partly with a view o progressing
K3lie’s integration. | did the usual voluntary schoo activiies s0.as to keep i touch
\with what was happening. Also, because no classroom support was forthcoming, we
employed a frend, a school teacher pot working du to having young children herselfy
7ho went into the classroom for several periods during the week to act as Kylie’s aide
el o Haise between the teacher and ourselves. This continued for several years untl,
2 we seeit, the ACT education system was ‘shamed” into providing support
Teachers were sometimes hesitant and lacking in confidence — we encouraged them.
Children were sometimes mean — we taught Kylic to stand up for herself. Teachers
worried about Kylie not achieving the class standard — we reassured them that
hatever Kylic leamed was a bonus. Kylie sometimes behaved badly —we suggested
that teachers apply the same behavioural approaches as they would to others. The
‘ehoo! had difficulty getting support — we lobbied the education authorities. With the
transition from primary to high school we facilitated ‘links’ and visits of aides
between schools, and did so again with the transition from high school to college —
and then to CIT (ACT’s TAFE).

When, very late in Kyfie's schooling, the resourcing, the staffing and the
COMMITMENT started to become apparent we were able to step back somewhat and
let Kylie fend for herself. And that she did.

Kylie completed, with assistance, several computingofice skill subjects at CIT and
\warked for a year parttime as assistant to the Office Manager of the ACT DSA which
“nabled her to acquire ‘real working world" skills in an ‘understanding” environment.
Her job agency found her a part-ime position (8 hours per week) on contract with
Enwaomment Australia at the beginning of 2001 and, in February 2002, she became
permanent part-time. Kylic also has undertaken a considerable amount of volunteer
work in the community.

Trere is no doubt that Kylie’s ability o take her rightful place in the work force, to
Jook toward living independently, to lead an active life out and about in the world,
ani 10 be recognised as & positive, outgoing individuzl, has largely been due to the
‘education she received. If this can be achieved by one individual without the
ncoessary educational esourcing, what can be achieved if people with disabiliies can
gt he sesourcing and support atschaol that is commensurate with their needs?
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and Michzel, brother of Sean.

Daniel was bom in Canberra and spent his first § months on a ventilator in Canberra
Hospital. On his release it was 3 months before her parents were able to access any
therapy services at what is now called CHADS. From that time until he was 3 Daniel
attended monthly appoiniments for speech, physio and oecupational therapy. At3,
Danicl was assessed for a *school placement”. Tt was recommended that Danel attcnd
a“Level 5 setting of which Malkara was the only one available.

‘As his parents believed an inclusive setting was more suitable for Daniel, they lobbied
the department to have a Level 5 setting established at a nearby preschool. This
provided Daniel the opportunity to interact with children who had skills which Daniel
ould emulate. Daniel’s preschool year was spent part time at this ‘unit” and part time
at his local preschool where the staff integrated Daniel very effectively without
support (but with a lot of aditional work and patience).

When deciding which school was most sutable for Daniel his parents docided that his
local primary school offered the best opportunities. Dniel was earolled in
indergarten and from that time has been supported in this setting by the Department
of Fducation. This support is provided by a Special Teachers Assistant (STA) for half
e day, and the class size has been reduced by 4 students (down from the average of
30 students to 26)-

The years at Gordon Primary School have been extremely rewarding for Daniel and
his family. His parents belicve that, because Daniel attends school in the local area
with the local children, he has been given the opportunity fo be recognised as a valued
‘member of his community, not as a *visitor’, which would have occurred had he
Caught the “litle white bus” that took him 10 kilometres away to school every day.
Daniel is well recognised at the local shops and playground, acknowledged wherever
e goes, and, as a result, has high self-cstcem and sel-worth. Daniel has friends who
cometo visil, sleep over and to celebrate special occasions with. Sean's friends have
always known Daiel (from school), which has meant Scan has not been put in a
position of nceding to explain or defend his brother, something that could be difficult
for a young child.

While all of this is extremely positive it has ot come about without a lot of hard
work. Years of being on the Parent and Citizen Council, the school board (just o see
Wwhat is going on), going on every school camp and excursion (5o teachers do not feel
Stis all too difficult) and numerous nights of lost sleep when ‘the school bully decides
Daniel is an casy mark’.

Many of these diffcult times could have been alleviated, his parents feel ifteachers
were better trained in ‘inclusive practices’, if STA's were provided with professional
development re the education of students with spevial necds, and if the department
were more flexible in its resourcing model to schools.

Regardless of all this, his family are eurrently in the postion of choosing a high
school for Daniel. He has chosen the local area school as that is the one his friends
‘will be attending, Again, it is the local school that his parents believe will offer him
the most opportunifies.
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1. Learning difficulties

2. Specific learning difficulties
 (Dyslexia)

3. Emotional and befavioural

difficulties (EBD)

4. Physical disabilities

5. Sensory impairment/hearing

6. Sensory impairment/visual

7. Speech and language difficulties

8. Medical conditions

5 stage approach to identification

and assessment

Stage 1~ differentiation of work

Stage 2~ IEP in place

Stage 3 - involvement of outside
agencies

Stage 4 - formal assessment

Stage 5 - Statement issued outlining
provision and placement

Individual Education Plans
Varying number of targets, success/
exit criteria not necessarily included

Recommendation of review at least
once every six months

B

4 areas of SEN
1. Communication and interaction
2. Cognition and learning

3. Behavioural, emotional and social

development
4. Sensory and/or physical

3 stage approach

Early years/school action
Early years/school action plus

Statemented provision

3 or 4 key, individual, short term
targets with success/exit criteria

Review at least every six months,
preferably every term

Teaching strategies to be used
(additional human resources,
materials etc)
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Foundation for People
with Learning Disabilities

to Meeting the Mental Health Needs of Young People

sabi

From October 2001, the Foundation for People with Learning Disabilites bas been
holding a one-year inquiry into meeting the mental health reeds of young people with
learning disabiltes through teenage years to twenty-five years old

Professor Barry Carpenter OBE is chair of the expert committee. Two young people
from Wandsworth Rathbone, a voluntary organisation for people with moderate learnipg,
disabilites, are advisers and ensure that the voices of young people with learing.
disabilities are heard

Recognising that young people with learning disabilities are at risk of developing mental
beath problems, the comnittee of inquiry s to:

« Review and report on interventions to promote the emotional wellbeing of young.
‘people with learming disabiltis.

« identify good practice and make recommendations for developments in policy and
practice to promote the emotional wellbeing of young people with learning
disabilites.

« Review and report on services lo meet the mentl health needs of young people with
leaming disabiliies. -

« Identify good practice and make recommendations for developments in policy and
practice to meet the mental health necds of young people with learning disabilities.

1 s examining how the needs of young people who develop mild mental health
problems, as well as those who experience acute mental illness, can be met.

‘The report to be published in 2002 will make recommendatiors for policy and practice
throughout the UK. It will also identify areas needing rescarch.

Currently, the Inquiry s seeking evidence from family carers.
For further details, please visit the Foundation website at:
bitpi//www learningdisabilities org. uk or contact:

Hazel Morgan
2021 Comvall Termace
London NWI 4QL

Tel: 020 7535 7449

E-mail: hmorgan@fpld.org.uk.
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