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SUBMISSION OF K. B. START TO SENATE INQUIRY ON

THE EDUCATION OF GIFTED AND TALENTED CHILDREN

I
INTRODUCTION

The Senate is to be thanked most profoundly for raising this issue again. In addition, the terms of reference are comprehensive and cover most, if not all of the issues facing these children.  Political progress has been made.

After thirty-five years working1 for these children, their parents and teachers one becomes aware of the educational, political, psychological and social problems they face and what a contribution they can yet make to society.  After all the solution for Down Syndrome will not come from such a child, but from one whose needs the members of the Committee are exploring.

One of the issues facing advocates is that they see what has to be done.  They tend to minimise if not forget what has been achieved in the period of their advocacy.  In Victoria in 1970 the two post-war selective high schools remained to cater for some of these children.  There were no other provisions within the State Educational System for the 35,000 children who were in the top five- percent and needed extension.  In the 1980s a curriculum compacting programme was introduced into one high school.  In 2000 eighteen secondary schools have one such class. Secondary schools also permit students to enter 'final' year courses in their penultimate year as well as to take university first year courses taught at their school in Y12.  Throughout the primary school system, the teachers are now experimenting with early entrance, acceleration, compacting and enrichment.

In 1970 specific lectures preparing teachers to teach these children did not exist.  By 1980, half the teacher training colleges in Australia was giving at least one lecture in the area.  By 1990 most tertiary institutions had three or more lectures on the needs of the 'gifted'.  Some had established Units for graduate teaching and research such as that established in Melbourne in 1989.  By 2000, other universities have followed suit with Professor M. U. M. Gross' very effective Centre at the University of NSW now at the forefront. 

Over the past thirty years, progress has being made.  Consolidation is needed.  Re-inventing the wheel has to be avoided.  Now more fundamental progress has to be made.  Advocates quite rightly emphasise what has yet to be done, and as one, this author's submission emphasises what needs to be done rather than what has been done.

_______________

1.
For a brief review see Attachment 1.
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f. II
DEFINITIONS
II.1
Potential and Achievement.

Currently there is considerable discussion about terms such as 'gifted' and 'talented' as well as the more generalised, potential and achievement.  At first one would see great similarities, both talent and achievement resulting from ‘gifts’ and potential.  But when you look at most of the definitions of ‘giftedness’, for example those of Renzulli and Tannenbaum, one sees that most of them imply an achievement2.

It is easier to measure achievement than potential.  To achieve, a child must have had at least that level of potential.  The basic equation is potential plus 'environment' leads to achievement.  The concept of 'environment' is complex.

It involves the internal environment of the child's personality and attitudes. It involves an external environment spreading from the parents and the home, through the family, to the local community, the school, the larger community and the society itself.  These offer differentiated attitudinal, economic and educational opportunities.  But the time line is not linear.  Some early inputs result in setting down responses which moderate future inputs. This is well known in Freudian psychology of behaviour and in Cattell's theory of fluid and crystallised intelligence.  With experience, what was fluid and open becomes increasingly crystallised and less open to creating new learning and behaviour.

In a physical model one could parallel potential with an ore, say iron ore.  The ore deposits have different levels of concentrate and different impurities.  The ore's early experiences (environment) smelt it into ingots.  Later experiences (environment) modify the ingots into basic alloys (steels) and shapes (sheet or bars).  Then the final environment turns these preselected alloys and shapes into products, kitchen utensils, cars, ships, railway lines or needles.  Each stage of the processing (development) limits the next uses of the product.

Once left to a high level of specialisation, the only way to make a significant change in direction is to return to a much earlier state and start again.  Needles and ships can be melted down and rebuilt as bicycles or other things.   People are not as flexible as minerals.  It is hard to unlearn something that has been well learned, even when what has been learned is confusion3. Similarly, if a child is under-challenged, learning is ‘easy’ and s/he does not associate it with having to work at it.

A child is born with an intellectual potential.  Its early environment determines how refined that intellect becomes, perhaps settling the tools of learning, including attitudes to it.  The later environment determines how these tools are going to be used in primary, secondary and tertiary education.  The resulting product determines occupation, salary, attitudes and much more.

Whatever is done at the early stages will increasingly set future development, whatever the environment.  This applies to all children.  In the context of those with the high quality ‘ore’, its refining is imperative.

Achievement is measured by teacher assessment, school grades, standardised testing either general or specific.  Potential is harder.  It is caught up with the problem of definition.  Currently the best estimate of intellectual potential is that of a standardised general ability assessment. This usually leads to an overall score and sub-scores in numerical, spatial and verbal areas.

________

2. Gagne might be a theorist who should not be included in this comment.

3.
The author believes that this may be one of the basic problems for some of the children who are diagnosed as dyslexic.
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II.2
Domains –acceptable or not?

An earlier government vetoed all nine recommendations of a Report on Gifted.  The same government approved all recommendations in a Report on Gifted and provided $250 million with a further $125 million shortly afterwards.  One recommendation vetoed in the first report was approved and handsomely supported in the other. The reports were twelve months apart, 1988 and 1989. The government was Australian.

As is well known, policy without the political will to implement it is a 'paper tiger'.

A recent International Conference in SE Asia in February/March this year had as its topic, Leadership and Educational Administration in Education.  A theme speaker presented the results of the two Australian inquiries into 'giftedness'; one vetoed, the other accepted and awarded $375 million dollars.  The Asian audience was confused.  Without additional information any audience would be confused.  The issue was definition.

In the 1988 Report, 'gifted' referred to intellect.  In the 1989 Report, 'gifted' referred to sport.  The irony is that the recommendation common to both reports, the establishment of a National Centre to study and develop 'giftedness', was vetoed for intellect and accepted for sport.  The latter's implementation at Federal and State levels became the structure for the outstanding success of our athletes in the 2000 Olympics.

The interpretations of the term 'gifted' were polar opposites, as were uses of the terms 'elite' and 'elitism'.  Definition is thus of fundamental concern.

Why would you continue to discuss the optimum selection of an engine if you do not specify it as marine, aero, jet, piston, car, tractor, electrical, petrol, gas, diesel, solar or chemical?  There are multiple definitions of 'giftedness', including Art, creativity, dance, intellect, leadership, music, social and sport.  All have different criteria for selection, different implementations and quite different social acceptances. Which one does the Senate seeks to use? That definition must be made explicit?  If not, and 'gifted' is to remain to be all things to all men, then it will be a parody of Gilbert and Sullivan, when someone is everybody then no one is anybody.

The Australian and State Institutes of Sport are not looking for gifted singers, for musicians, for creative painters or sculptors or leaders or even intellectuals but just for athletes. They are looking for those whose potential lies in the psycho-motor domain only, in sport. The staff of these Institutes of Sport know how to identify those with potential.  The Royal Academy of Art and the Colleges of the Arts do not look for athletes, football players or linguists.  The Conservatoria of Music do look for athletes, painters, swimmers or people with high intellectual potential.  Soccer Australia is looking for those with potential in soccer not in tennis or cricket.  Tennis Australia and Cricket Australia are looking for these.  All these groups focus on a definition and try to identify those they perceive as having out standing potential within that definition.   Their identification may not might be perfect, but it is a good working solution which enables them to use their expertise, confidence and fortitude to enhance that potential4

________

4.
These experts in 'giftedness' do not see the annual conferences on 'Gifted and Talented Children' worth attending.  How many senior staff of the Institutes of Sport enrolled for the Year 2000 State Conferences?  Did the head coaches of the AIS enrol for the 1999 Biennial National Conference 
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Only in education do we seem to set out deliberately to confuse the issue of the definition, identification and enhancement of the 'gifted' - that of the intellectually 'gifted'.

II.3
Intelligence – Gifted’s nettle
'Gifted' of itself is an ambiguous word.  It is a relative term.  In the mainstream of ‘gifted’ some authors use the level of the one in twenty, others prefer one in thirty or fifty or even one in a hundred.  The definition must include recognition of that difference by someone other than the person concerned.   There must be external evidence of that potential.  It is the old philosophical conundrum of the leaf falling in the centre of a forest.  How do we know that it has fallen?  A child might have potential but that only becomes a reality if it is recognised and valued by others5.

Society then first evaluates the acceptability of the domain of that potential.

If the domain is irrelevant to the society, society is unconcerned, apathetic and treats the individuals with indifference.  If the domain is valued by society the potential is sought out and those with it are nurtured and rewarded emotionally, socially and economically.  If society is antipathetic to the domain then identification, nurturing and rewarding are denied, forbidden even penalised.

No one would seek for a potential Hitler, Stalin, Mao, Pol Pot, Crippen or Jack the Ripper. Yet these were extremes in their ways.  On a frequency count of the levels of their behaviour they would be one in a million, but one that we would not wish to find and certainly not wish to nurture and reward.  The domains in which they excelled were unwanted by society.  Only individuals with a potential valued by society are sought, nurtured, encouraged, valued and receive ‘gifts’.

In Western Industrial Societies, among the domains of human endeavour, Sport is undoubtedly the most 'gifted'. That is clear given society's search for and enhancement of sports persons, with its subsequent recognition and the awards and the gifts heaped upon them.  Given the small numbers in its population, Australia must be the most sports conscious country in the world.  Sport is so important here that there are a myriad of game specific organisations seeking out potential, nurturing it, optimising it and rewarding it

Following Sport, other domains rewarded as ‘gifted’ are Music, Art, Dance and Theatre.  These are probably in descending order of society's preference, especially if 'pop' concerts are included in Music.

Where does one see the search for children of high intellectual potential?  Where is their enhancement?  Where are the social, emotional and economic gifts for these children?  They hardly have the social criteria for being termed 'gifted'.  In fact one can argue a powerful case that society does not want them, refuses to identify them, to nurture them, to optimise their potential and to reward them is closer to a punishment than a gift.  Is the domain of ‘intellect’ so unwanted that society is to be protected from it?  Is society so threatened by it?

____________

5.
“Full many a flower is born to blush unseen, and waste its freshness on the desert air” (Gray’s ‘Elegy in a Country Churchyard’.)
o/senate1b
7/16
So why does Education insist on the label 'gifted' for these unwanted children?   Why not call them what they are - children of high intellectual potential? They have an enhanced capacity to learn - in the intellectual domain.  After all, intellect is the nettle in the 'gifted' family.  As long as Australia ignores or stunts these children, then Australia itself will not develop fully. A society does not grow when it stunts its most able, in any domain.

III
IDENTIFICATION

In many ways the identification area is a 'furphy'.  It is replete with 're-inventing the wheel'.  Arguments are repeated which have been answered repeatedly over the years.  It is as though the answers are not acceptable and the question reposited until a politically correct response is proffered.

Throughout the world there has not been an inquiry over the last quarter of a century without 'identification' being one of, if not the major term(s) of reference.  In fact the area has been worked to oblivion in the last half century.  Selection certainly can be improved but only marginally and there are other issues which make selection almost irrelevant.

Over the last half-century we have accepted a variety of criteria. The obvious one is intellectual/educational achievement as defined by school grades or, better, standardised achievement tests. Then there is, intellectual potential as estimated by standardised psychological tests, basically of abstract reasoning. Opinion is also an option, be it the opinion of the child's parents, teachers, classmates or the child her/himself.

Like the audiometric measures, none of these is absolute. Not one of the scores is perfect.  While 90 decibels define a Profound hearing loss, it does not mean that a loss of 89 decibels is significantly different.  What it means is that this is a starting point for the level of intervention to meet the observed needs of the child.  Similarly if a generally ability score of 130 is seen as 'gifted', it does not mean that 129 is meaningfully different.

However there is the reduction in absurdum approach to intellect in education. If not 130, why not 129?, if 129 why not 128?, 127?, 126? etc until it can be shown that there is no difference.  Such an argument is never raised in other domains.  If, in the hearing impaired, the 'Profound' diagnosis is at 90 decibels, it is really no different than 89 ('Severe'). If the argument is continued then the definition can slide by integers through moderate to mild and then to the baseline of normal hearing.  Is it therefore true that there is no difference between a normal and a profoundly impaired child? In the distance between Melbourne and Canberra, one metre matters little, so does the next, but no one in their right mind would agree that ultimately Melbourne and Canberra are contiguous.

Scores establish points at which specific intervention might be most profitably introduced.  Around such points, experts should verify the results of their intervention. Identification criteria are guidelines for intervention, not tattoos on the child's forehead.

Any particular one or combinations of these criteria can be use to identify children who might need a modified education more fitted to their needs.  But then, what will we do for them?

o/senate1b
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IV
IMPLEMENTATION

IV.1
Positive

Without implementation, identification becomes esoteric.  Why would you continue to discuss the optimum selection of pilots if you do not intend to let them fly? If one identifies children who are 'gifted' in any domain, what will you do for them?.  If little or nothing, then the identification has no purpose.  If it is token, then it will produce frustration.  If it is purposeful, make sure it meets the needs of the child, not some educational, political or social theory.

Much of the research work has been done in the implementation area.  It is a question of implementing it on the ground; in the schools, the classrooms and accepting it in the Administrations and Teacher Education Departments.  Decisions there remain historically based.  Discussion and, sadly, decisions, are based more on rhetoric than fact.

Acceleration, enrichment, grouping and curriculum compacting have been tried.

Of these, enrichment meets the need of occupying the 'gifted' child while the others in the class catch up.  Its logic would suggest that, as a child, Lleighton Hewitt should have been given swimming lessons as he was too far ahead of his age group in the tennis curriculum.  Michael Klim should have been given cross country running as he swum so much better than his age group. 

Enrichment programmes can vary from challenging to time wasting, but their real role is to occupy the 'gifted' child until the class catches up.  That avoids our difficulties but we are teaching her/him not to learn.  It is a strategy which is favoured by educators with concerns for the group and its social structure.

Acceleration and Curriculum Compacting both have similar elements.  They are strategies to enable the child to advance to higher levels in the mainstream curriculum.  Acceleration implies taking the child out of her/his chronological age group, up to children who are learning at an advanced level.  Intellectually it is straight forward.  Sociologically it is highly disputed even though it is known that social age is closer to mental age than to chronological age.  However unless the child is large and/or has well developed fine and gross motor skills, this age lift put her/him at a physical disadvantage in sport.

Grouping can be by school, by class or within a class, producing selective schools, selective classes within schools6 and selected sets with classes7.  In these the mainstream curriculum is presented differently (usually faster and later with more complex material) for those in the 'group', however defined.  These solutions are bitterly opposed by those with socio-political goals for education.  Children's individual learning has to be tailored to group 'equality'.  This approach was seen at its extreme in Victoria during the previous ALP Government.  There, the Minister of Education and later the Premier stated that her belief was that equality would be achieved when there was equality of outcomes. That is impossible, even with the massive distortion of human freedom and the genetic modification needed to try for 'sameness'

We have reached a time when Education needs to be rethought.

__________

7. 6.
Becoming quite common now in maths at secondary level. Differences in numerical ability can become unmanageable within one class.

8. Has always been popular in Primary School classes

o/senate1b
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IV.2
Negative

There are many strategies for avoiding developing the needs of children of high intellectual potential.

Many other submissions will alert members of the Committee to such arguments as: 

i
all children are gifted,
[All children cannot be in the top 5/3/1%]

ii
every child has a gift,
[All children have relative strengths not ‘gifts’]

iii
they learn anyway, [They do not. In fact they learn not to learn]

.

iv
optimising their education will put them at risk of social and emotional 

damage.  [While anecdotes about “My husband’s cousin’s child” abound the results of large scale quantitative evidence is to the contrary.  In fact three of the most frequent causes of referral to the CHIP Foundation are because of negative behaviour arising from frustration - loss of interest in school, behaviour problems and emotional responses such as depression (usually girls) and aggression (boys). Of course there are also the slipping grades.

v. they become snobs, [research evidence is to the contrary, become more humble especially when provision is made for grouping or curriculum compacting ie meeting their needs]

vi. they cannot then fit into society [isolation occurs because their intellect is not tapped rather than the reverse]

vii. ‘gifted children are male and from upper socio-economic homes [ In fact children of high intellectual potential come from homes at every level of income, every religion, every ethnic group and there are as many boys as girls.  In fact the denial of support puts the less privileged children at greater risk than the more privileged.  The policy is counter productive.]

viii. They ‘burn out’. [There is no quantitative data to support this.  A very 

perceptive American expert commented that she had never met a ‘burn out’, though she had seen many who had ‘never ignited’].

or, as was said at the Education Section of the Melbourne ANZAAS Conference,

1. ix.
‘Programmes for gifted are the means by which the ruling class drains the working class of its talent’. [In a democracy, political rhetoric and indoctrination have no place in the Education of Children].

These arguments have a degree of communality, dispersion.  Gifts were dispersed among every child.  Intellectually ‘gifted’ students must be dispersed throughout classes, schools and the mainstream curriculum, rather than be grouped in a class or school or a curriculum.   To ensure that intellectually ‘gifted’ children remained spread through society they were to be given nothing to allow their enhanced capacity to learn, to move above or faster than the mainstream child.

IV.3
Dispersion as a technique to oppose meeting the needs of these children with high intellectual potential.

In the 1970’s as the author endeavoured to establish courses on the needs of children of high intellectual potential, all the above arguments were raised.  

o/senate1b
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2. In addition arguments were put that every lecturer knew what had to be known about the needs of these children and could teach student teachers osmotically as it were, during their classes on curriculum, philosophy or sociology.  The only group with doubts, were the psychologists.  In the view of the opponents of optimising the learning of children of high intellectual potential, there was no need for specialist knowledge as it was dispersed throughout all areas.

The 1989 government response to the 1988 Senate Report absolved itself from responsibility by dispersing it to the eight States and Territories.  There was no follow up to see if that had happened and in fact little changed.  One might see that all States could, and some did, devolve responsibility to the schools.

On that argument, the AIS should not have been initiated as it could have been done at State level and that passed on as each secondary school has a trained staff and a department of physical education.  In fact AIS was started and each State or Territory established well-funded independent centres, all very successful.

Should hospitals not have departments of cardiology because the discussion of the heart occurs in the departments of anatomy, biochemistry and surgery?

3. The argument is a strange one.  Should one area or department not be permitted because experts in other fields perceive its content to exist in in some if not all other areas or departments?  On what basis do these other departments exist individually?  After all, anatomy could be closed as neurophysiology covers the anatomy of the CNS; physiology knows the anatomy of all the systems they study; orthopaedics know the bones on which they work; and so on.

This is not a positive argument but a negative one.  Dispersing the knowledge and skills from one area to all other areas it is a means to eviscerate an unwanted unit, centre, department of even an area.

IV 4
Double standards.

In semantics, words can have any meaning or value.  In the two Senate Reports (1988 and 1989) the words “gifted”, “elite” and “elitism” are pejoratives in the first and laudable in the second.  Surely the government should have consistency in its language?

Professor Gross provides an embarrassing example of a Y7 girl.  She was brilliant in English.  She wrote and published poetry.  However the school would not let her move to Y8 or Y9 English as being put with older girls would cause her social and emotional damage.  She was also a brilliant musician.  There was not a problem of her joining Y11 and Y12 girls in the school’s senior orchestra and even her performing as a soloist at the school’s musical evenings and the headmistress’ soirees.  What is so damaging about studying English but not Music with older students?

In comparison with an intellectually ‘gifted’ child, why can an outstanding young swimmer or tennis player be at no social, emotional or physical risk when, with older people, s/he is given a highly demanding differentiated curriculum, in specialist surroundings and with the best teachers.

o/senate1b
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V.
SOCIAL VARIABLES AND ‘GIFTEDNESS’
Like identification, the impact of social variables on intelligence generally and high intelligence specifically, are well know.  They are debated often discounted more quantitatively than qualitatively.  The relationships are uncomfortable.









V.1
Simplistically

There are know links with a child’s ‘giftedness’ and:

g. Twin, sibling and parental intellectual capacity.

4. Parental and family attitudes to learning.

5. Parental Education

6. Family income

7. School attitudes

8. Local community attitudes

9. Overall community attitudes.

These are roughly in rank order as single predictors. But life is not that simple   These variables interact producing much more powerful influences.

V.2.
Interactive

h. Proportionally more high than low ability children complete secondary and tertiary education. University graduates more than nongraduates enter the professions and senior streams in business with the higher salaries.  It is the more rather than the less wealthy adults who purchase the bigger homes in suburbs which have better amenities, including space.

Parents/homes with a positive interest in the education of their child facilitate that’s child’s learning.  Educated parents are aware of the value of education, know their way round the educational system seeking optimal schooling conditions and are familiar with the needs of university selection.  Wealthy parents are able to provide more material opportunities which facilitate a child’s learning eg books, a room, computer, school ‘options’, excursions and other needs.  Parents with positive attitudes to education and with the economic capacity to do so send their children to schools regarded as having the ‘best’8 educational ethos.

V.3
Crucial Educational Issue.

What is educationally crucial in these interactions is the school.

Consider two girls of equal intellectual ability. Both are in a school which does not optimise the intellectual potential of high ability girls.

One girl is from the well educated parents, with economic means and with an awareness of how the educational system works.  She can be helped by that home.  It would not be as much as if the school’s policy was also supportive but certainly they can offset the apathy or even antipathy.

i. _____________

8.
As they see it.

o/senate1b
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The other girl does not have these fall-backs. Her parents do not have the experience of tertiary education and tertiary qualifications.  The family income is lower. They cannot provide the educational materials themselves.  They do not know their way round the educational system.  For this girl, there is little in her home to offset that school policy.

The outcome is that the girl from the enhanced family has a safety net.  She may be able to function, albeit in a less than optimal gear.  The girl from the deprived family does not have that safety net.  She cannot optimise her potential or, sadly, even come close to it, despite her equal potential.

The school which refuses to offer an effective programme for children of high intellectual potential on the grounds of educational and social theories of equality, actually worsens the inequality.  Such a policy is counter productive.  It penalises most, those children of high intellectual potential who come from disadvantaged homes.  Yet these are the children who most need what the school can offer.

VI
LITERACY:  THEN AS A GOAL, NOW AS A TOOL

In historical times, others who could not but wanted to learn watched those who could and did.  With the growth of society, its increased complexity and its specialisation, such a methodology was impracticable.  The profession of teachers evolved.  When the education of children was deemed necessary and made compulsory, another step was taken, universal schooling.  In this, those who could not, were formally taught how to.  The illiterate were made literate in the three 'Rs'

Arising from this decision an infrastructure of staffed schools had to be established.  At the time the child population at large was illiterate.  There was no information available on potential. Everyone was at the base line of achievement.  The only measure government had to implement their universal education policy was the Register of Births Marriages and Deaths.  From births you could calculate ages which then became the basis of induction to schools at age five or six years.

At the end of the first year, room had to be made for the following year's intake.  Originally those who had made progress were mover 'up' to more advanced work.  Those who had not, were retained and included with the new intake.  This quickly changed to annual progress by age.  For the average child that worked well.

j. As the system developed, the administrative fiat ‘educational progress by chronological age’, became 'self evident'.  However problems arose. Some of the children could not cover one year's mainstream curriculum in twelve months.  They fell behind.  In France the Parisienne Education Department hired Binet to find out who these children were.  He identified them as having an achievement retardation of two or more years. Later this revised to an educational quotient derived from dividing the mental age by the chronological age and multiplying the answer by one hundred.  It is worth noting that the development of general ability testing was to find those children who could not learn. While it also identified those who had a greatly enhanced capacity to learn, no one was interested in them.

The concern for the slow, handicapped or intellectually challenged children had two strands.  The first was the moral and ethical issues in ensuring they were educated to cope with the emerging industrial society.  The second was the great problems such children caused in the mainstream class.  As a result, Special Education was developed, grouping through special schools and classes.

o/senate1b
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k. To this day the criterion for intellectually challenge is an echo of Binet at the turn of the last century - a general ability score of 70, now with a mean of 100 and a standard deviation of 15 (European) or 16 (American)

The basic mainstream educational structure therefor became one for raising educational floors.  It was to remove illiteracy. It was a medical model which removes ill-health.

To be educated meant that you could read, write and count.  Progressively one's standards in these rose, primary school moved to secondary then tertiary8.  Now it is the exception to be illiterate.  Schools and Education generally have been very successful. Now we have a literate not an illiterate society.  But we still have the educational structure developed for the illiterate society, one based on chronological age to raise education floors.

It is time to add to education's main task and raise the ceilings.

VII.
RECOMMENDATIONS

l. VII.1

Research
a.
Development of vertical curriculum - much is already known
b.
Teaching differential pacing in the classroom - occurs in small country schools

c.
Revision of fundamental teacher strategies during initial training

m. Exploration of future school building which optimise changes, a, b and c.
n. Explanations for the different (sometimes opposite) social rejection or acceptance of different domains of human behaviour. Particularly why the human intellectual domain is perceived so antipathetically.  This would be a very complex, probably a lengthy series of studies.

o. Explore the differences regarding attitudes to these children found in two highly educated groups, against – sociologically orientated individuals, who use group, qualitative, political and subjective arguments again the development of these children and the psychologically orientated individuals whose arguments focus on the individual, quantitative and standarised data. 

p. Thorough studies of the needs of children of high intellectual potential, their parents and teachers.
q. Examine the educational, emotional and social damage to the intellectually ‘gifted’ child who is not extended.
r. VII.2

Semantics

s. The committee should review all submissions and, by substituting ‘sport’ for ‘gifted or ‘intellect’ be sure that the arguments are general and not selective and designed to be negative.  In drafting its Report, the Committee might undertake the same exercise, for the same reason.  Given social antipathy towards the intellectually ‘gifted’, should not this nettle be grasped and these children identified clearly as children of high intellectual potential rather than ‘gifted’?

____________________

8.
While most students enter University at the end of secondary school (18-19 years of age), there is flexibility on admission age especially for the older students.  There has been a recent healthy relaxation of the lower age barrier as children of high intellectual potential move through their primary and secondary education at a faster rate.  Some universities permit students of seventeen, sixteen or fifteen years to enrol if they are suitably qualified. But the universities remain wary because of other legal age rules, on alcohol, smoking and sexual activity.
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t. VII.3

Centres of specialisation and excellence.

There should be Centres charged with the responsibility of developing courses and research to meet the needs of children of high intellectual potential, their parents and teachers.  These Centres should be associated with the Education and/or Psychology Departments of leading universities. There should be a National Centre.  There should be a Centre in every State or Territory.  If a National Centre can be established outside Canberra then the Committee might consider the option of locating it at Professor Gross’ Centre at the U.NSW.

u. VII.4

Education for the 21st Century

There should be a task force or think tank established to consider what 21st Century educational strategies are evolving from the current 19th and 20th century structures and thinking.  Such a positive approach to change might launch Australia and its children into the 21st century with some momentum.

a. Instead of band aiding the 19th century age based educational system which raised floors, its replacement should be devised.

v. Alternatives to the movement of children and curriculum at the end of grades (years) should be explored.

w. The feasibility of curriculum, teaching and children being paced significantly differently within a class should be examined.

x. Modifications of school structures to accommodate (3b) and (3c) should be explored.

y. Modifications of teacher education/training to accommodate (3b),(3c) and (3d) should be explored.

z. Education for the 21st Century requires that the educational ceilings as well as the floors of all children’s learning must be raised. How will we do it?

A point to note is that this will help all children, the challenged, the average and those with high intellectual potential.

K. B. Start,

Emeritus Professor,

The University of Melbourne,

15v091
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ATTACHMENT 1

Brief review of KBS’ activities in the area (1975-1995)

Member of the NAGC (England) in 1966.

On my arrival from England in 1973, the Director General (Dr Lawrie Shears) and the Divisional Directors of Education were lobbied.  Subsequently, at the Tasmanian meeting of the AEC, the DGE made a submission which was ‘tabled’. Of the five Divisional Directors, Mr. T. J. (Jack) Ford also responded favourably. He sent one of his school inspectors, Ms Pat Waller to the first world conference on gifted children in London.   He then established the Gifted Children’s Task force (GCTF) and the Acceleration Programme at the University High School (UHS.AP). The two members of the GCTF, Tom Cummerford and Keith Creed, with Ms Evelyn Tindale the Deputy Principal of Presbyterian Ladies College were instrumental in establishing the Victorian Association for Gifted and Talented Children (VAGTC).  Ford might be regarded as the ‘Father’ of the ‘gifted’ movement in Victoria.

In the late 1970s, courses on these children were introduced to teachers taking the B.Ed.Studies degree at the University of Melbourne. In the early 1980s, course and research degrees commenced at the M.Ed. level followed by Ph.D. studies in the later years of that decade.  By 1991 more than 140 graduate 1 students were enrolled.  A format of intensive Summer, Winter and Weekend Schools were introduced at the university and regional centres in Victoria.

In 1982, Dr David Mossenson, of the Schools’ Commission, invited me to establish the First National Conference on Gifted Children and which occurred in Melbourne in 1983 with 450 attendees.  Two years later, at the Brisbane Second Conference, the Australian Association was formed.

In 1987 the first Foundation was established to cater for the needs of children of high intellectual potential, their parents and teachers.  It offers assessment for these children and counselling for them and their parents as well as advice to schools. It was granted charity status in 1989.  In 1988, the Foundation provided a grant of $69,000 to support a lectureship at the University of Melbourne as part of the development of a special unit within the Faculty of Eduction.  In 1989 the lectureship was taken up by Mrs Miraca Gross who was in the process of obtaining her doctorate.  Professor Gross now has a world reputation and leads the most successful University Centre for the study of these children in Australia.

Early in 1990s two other strategies were initiated. One was to invite university staff to teach (for credit) a unit of first year mathematics to selected Y12 students in their schools. The first of these was taught by members of staff of the Departments of Engineering and of Mathematics. This has now expanded into the university’s MUFAS Programme which includes many departments.  The second was to start Summer and Winter Schools at the university, to teach selected G4-8 students elements of first year university work.  This was organised by Ms Christine Shannon and Dr. Robin Gray. It commenced within the Department of Genetics and was taught by Dr. Barry Lee.  This initiative has also now expanded to many other departments.

_______________

1. Throughout all this, the Faculty of Education’s Committees for the Dip.Ed. and B.Ed. (initial Primary and Secondary teaching programmes) were unable to include any half-semester course, offered by the Unit on the needs of children of high intellectual potential – the intellectually ‘gifted’.
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