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INTRODUCTION

ACSSO welcomes this opportunity to make a submission in this complex and important area of education.

ACSSO adopts the view that all children are entitled to an education that encourages and supports them to reach their full potential and asserts that this is a fundamental human right requiring adequate response from both state and Federal governments.

ACSSO policy states 

E1.1 All students must have access to and be able to participate in a high quality education.  To this end, each student has a right to a free education within the government system and the opportunity to learn and progress to the maximum extent of his/her ability.

E1.2.  The provision of education must reflect the diverse needs and contributions of all students regardless of ability, social and cultural backgrounds.

The challenge for the education community is to meet the diverse needs of gifted students without sacrificing the rights of other students. This task is made more difficult still by the absence of critical understanding of the phenomenon of giftedness, and the subsequent descent of the debate into a competition for scarce resources and personal recognition. This is a contest in which the empowered have significant advantages, but which no-one wins.

This submission attempts to raise awareness of the breadth and diversity of giftedness, and to suggest solutions to the conflicts surrounding it.

SUMMARY OF RECOMMENDATIONS

Recommendation 1.

That attempts to identify and label individual students as “gifted” be abandoned and instead attention be focused on the breadth and complexity of the concept of giftedness, and on seeking  provision to meet the educational needs associated with it.

Recommendation 2.

That the welfare of students demands that gifted provision make no discrimination between ability domains. In particular giftedness in non-traditional subjects, sport, the arts, vocational education and training, citizenship and extra-curricular work should be given the same attention as giftedness in the traditional curriculum

Recommendation 3.

That any attempts to identify or respond to educational need associated with giftedness be examined and evaluated in the context of their effect on the whole range of students. The justification and the context of any provision is the right of all students to have their needs met and to progress to the fullest possible extent.

Recommendation 4.

That the Commonwealth provide funds for extensive evaluation of separate provision in the area of giftedness. That separate provision not be used as a response to giftedness unless it can be shown that the total effect of such provision is to the overall benefit of students.

Recommendation 5.

That in any provision for giftedness the value of local schooling be recognised, together with the general desirability of children learning and growing in the company of those with whom they will live as adults. Wherever possible, programs responding to giftedness should be equitably available within comprehensive schools.

Recommendation 6.

That the Commonwealth facilitate the spread of gifted provision by:

· Assisting the abandonment of site-centred views of education provision

· Funding on-line communication between schools

· Funding on-line meeting places for students, parents and teachers with particular interests

· Funding national opportunities for students with particular gifts or interests to meet for conferences, competitions and other occasions for the exchange of information and social interaction.

Recommendation 7.

Access to programs designed to address giftedness must be made available on the recommendation of any of a student’s parents or teachers, or on the election of the student. Every student, regardless of perceived ability, should be assisted to gain the greatest possible benefit from involvement in any program

Recommendation 8.

The Commonwealth should provide funds to ensure that all teachers are skilled in gifted provision.

The professional development and training of teachers should equip new and existing teachers with a the knowledge of:

· The range of characteristics and behavioural patterns of children with gifts and talents which will be encountered in the regular classroom or other teaching settings to assist teacher identification;

· Teaching strategies and practices within the classroom that facilitate appropriate educational      experiences of every student.

· Cases studies describing individual programs for students whose needs cannot reasonably be met within a class of their age peers; and

· The range of support services and tailored educational provisions that is available to assist      meeting the needs of children with gifts and talents.

Recommendation 9.

That the Commonwealth, in consultation with state and territory governments, funds a national on-line Extension Program recognising the need of teachers for materials to support gifted provision, and of students to access enriching material regardless of perceived ability. The Extension Program must be characterised by:

· open access

· recognition of  diversity, both in the incidence of giftedness, and in the characteristics of students 

· recognition of the needs of students outside any area of giftedness, and the need to educate the whole student for the whole life

· recognition of the need to enhance the opportunities of all students.

SECTION ONE: CASE STUDIES IN GIFTEDNESS

The purpose of this section is to illustrate the breadth of the incidence of giftedness and the pitfalls involved in identifying some students as “gifted” and others as not. Unexpected outcomes from the application of some of the more popular programs are also shown. The studies are all from New South Wales, where provision is made within the government system for separate education for students identified as gifted. This provision is not universally or equitably available.

Case Study One

A primary student was believed by her parents to be significantly ahead of her cohort in literacy and numeracy. The parents did not think that their child, or other students, would benefit from any identification or special treatment. It soon became apparent, however, that other students were being so identified and that those left out were becoming the butt of playground teasing and disparagement. The parents sought a meeting with the principal and were referred to the school counsellor. The counsellor told them that their daughter had been assessed to be in the third of four streams in the class, and advised them to value their child as she was, and not to damage her with their own ambitions.

While the parents did not agree with the identification process, they recognised that their child was losing confidence in her abilities, was becoming angry and frustrated and getting into playground fights, and was falling behind her previous attainment. They therefore sought to have their child included in the gifted and talented program. The school maintained its position that the student was below the class average. The parents insisted, and got their way because of their contribution to the school in other areas. The other students came to know of this, and she was teased because she had “cheated” to get into the program.

The student carried throughout her schooling a feeling of inferiority about her ability, and suffered considerable stress as she sought to prove herself. Potential friends were lost, both because of the jealousy of those excluded from the program, and the taunts of those included. She insisted on sitting for the Selective Schools Test, and when successful insisted on enrolling despite her parents’ belief that she would be happier and more successful in a comprehensive school. 

Statistically this student is a success, performing in the top one percent on the Universities Admission Index. Her parents continue to believe that her schooldays were made miserable and her outcomes lowered by the competitive treatment of gifted students.

Case Study Two

A primary student was recognised by everyone as astoundingly gifted in dance. The school had an excellent performing arts program and auditioned each year for the Schools Spectacular, a showpiece of talent for NSW public schools. The student was selected several years running and was featured in the official program (including photograph) on one occasion. The recognition of the student’s talent, both within the school and in the wider community, was extreme. She received the kind of star status that many parents of gifted children only dream of.

She applied to enter a selective performing arts high school, and was accepted after audition. Almost immediately on entry, her body began to change with the onset of puberty. In the space of two years she went from a tall willowy child to a short, stocky teenager. Her ability and interest in dance waned to nothing. She was not unhappy at the school, but did not find any other area of the performing arts or academic work that inspired her. She entered her final year without enthusiasm or any hope of distinction.

The recognition she received, to the envy of everyone, created an unrealisable expectation of popularity, stardom and future employment.  

Case Study Three

A primary student was believed by her parents to be of outstanding academic ability. They approached the school to set up gifted and talented provision. A teacher was interested in the area and agreed to undertake study and to take charge of the program. The parent and teacher collaborated in the design of the program and the selection criteria. Predictably, the definition of “giftedness” was influenced by the model of the particular child.

The student was, however, quite clearly outstanding in the school. She was a little older and considerably more mature than her classmates. She required, and was given, individually tailored programs in all areas of the curriculum. She was often seen getting individual attention while the rest of the class proceeded with set work. The special relationship between the parents and the classroom teacher and the supervisor of the  program was noted and occasionally resented. While few disputed that the student was ahead of the class, there was some disagreement about whether it was to the extent implied by the attention given, and some parents believed that other talented students were being ignored. There was, it is fair to note, no belief that students not identified as gifted were not receiving adequate attention.

The situation created much tension between parents and students and led to falling confidence in many high-performing students. Everyone was relieved when this student achieved entry to a selective secondary school from year five (a very considerable achievement). From that point on, the other high-performing students adopted a far more cooperative approach to learning and tensions around gifted provision faded. Gifted provision became far better integrated into the school program and was soon seen as no more than one of the strategies available to meet student need.

The particular child, however, was thrown into a highly competitive environment among students of at least equal maturity. She was instantly deprived of all special status and attention and left to find her own way. She began displaying attention-seeking behaviour and her work suffered. Although her HSC results were excellent by ordinary standards, they reflected none of the early promise and were totally eclipsed the following year by those of her former primary classmates.

Case Study Four

An aboriginal student from an academic background achieved well in a primary school with a strong aboriginal cultural focus and caring welfare programs. The majority of indigenous students in the area attended a residualised high school that undertook to meet their needs, but was unable (perhaps as a result) to attract numbers of gifted students.

The student obtained entry to a selective school situated at some distance from home, and at least one of his parents was pleased with the result. However, within six months it became clear that there were significant problems. Before the end of the year the student had left that school and refused to attend any school. School resistance continued for at least some years. The subsequent history of this student is unknown.

Case Study Five

A student was in the same primary class as the student described in case study three. She was outstanding in the early years because of her breezy confidence and quick mind. She came from an academically focused family and had good support from home. She progressed rapidly with her schoolwork and participated in the performing arts program. She was popular, a little more mature than her peers, and a natural leader.

She was excluded from the gifted program, which at that time was the source of much status in the peer group. Relying on her natural confidence, she initially took this in her stride. That option was not open to other students, many of whom lost self-esteem and lowered their personal expectations. The competition for status escalated and entry to the gifted program became highly contested. This student became the leader of the leader of the “so what” group, which encouraged rejection of this contest, though at the expense of some rejection of academic progress. The school continued to be very proud of its program and to heap praise and special attention on those who gained entry to it. The continual reinforcement by the authorities of the status of the identified students won the day for them. 

Defeated, this student capitulated and sat for the Selective Schools Test. Despite and excellent academic record, she failed to gain entry to a selective school within a reasonable distance from her home. This result was taken by the school as a vindication of their identification processes, and by the peer group as an opportunity to utterly reject any other measure of personal worth. The student’s last months of primary school were miserable. Strong friendships forged in the early years were broken and never repaired.

The polarisation of attitudes became entrenched. Those students gaining entry to selective schools continued to believe that personal worth was inextricably linked to academic rankings, and contested every assessment task as if life depended on it. This student exaggerated her rejection of this process and sought leadership in her school through social dominance and rebellion.

Case Study Six

A student attended a high status comprehensive high school with a history of excellent academic results and well established programs for the academically gifted. The student had a sound record and fully expected to enter university. He was happy at school and had friends and good social relationships. He was also a gifted athlete. 

He accepted that his school was not large enough to have an established program for athletes of his calibre, and undertook training on his own account, with the support of the PE teacher. He became a state-level competitor in cross-country events, winning many events at district and regional level. The PE teacher was aware of his program of training and competition, but apparently the remainder of the school was not. On the day he was competing (on behalf of his school) in the state cross-country event he was marked absent. A note was prepared by his home class teacher, countersigned by the Deputy Principal, and seen by the Principal before being sent to the student’s home. The student ignored it as an obvious clerical error. He was subsequently given a detention, which required the same level of oversight as before. Amazingly, the school was so overcome with its academic performance and meeting the needs of its students gifted in that area, that it was unaware that it was being represented at state level by an outstanding athlete. The student left the school, abandoning years of social relationships, to seek recognition elsewhere.

Any observation of the role of giftedness in schooling will throw up examples like these. It becomes clear that it is neither possible nor helpful to identify some students as “gifted” and others as not. The alternative is to focus on the phenomenon of giftedness and seek appropriate responses.

Some of the problems associated with the identification of “gifted students” are listed here.

· The definition is endlessly contestable. The field of human endeavour is immense and rapidly expanding. It is impossible for an individual to be gifted in more than a fraction of the total, and most will be gifted in something. The argument then degenerates into a dispute about the relative value of different activities. Relying on narrow definitions disenfranchises the majority of the target group. A broad definition is impossible to administer.

· The borders are also contestable. Wherever status or resources follow identification, competition will be intense. Disappointed candidates form a new group whose needs have not been met. Some will display all the difficulties that led to demands for the identification of the first group. Where will the process stop? This problem is most clearly illustrated in the provision of academically selective schools.

· Where borders are contested, there is a legitimate expectation that the selection method be simple, transparent and appealable. Therefore the definition will have to rely on simple, objective measures of performance, not of giftedness. Any process that attempts to broadly describe giftedness, or take account of such factors as disadvantage, unexpressed talent, or gender equity will have to be rejected.

· Students gifted in one field may have difficulties in others. Students may display outstanding talent at one stage of their lives, but not at a later stage. Outstanding performance may not be the result of giftedness, but of relative maturity or of extra inputs (such as coaching) that may later be available to others.    

· Where students identified as gifted are separated from those who are not, all the difficulties of isolation and lack of stimulus that may have been suffered by the first group will be simply passed down to the next. This argument is often countered by referring to the greater differences in performance that occur at the extremes of distributions. While this is true, it is also true that schools are almost never typical populations. Isolation, boredom and lack of recognition can occur in any field, and at almost any level of performance. So can feelings of inadequacy and failure. It depends on the surrounding circumstances.

· The point of these discussions is to arrive at a better way of providing for the needs of a diverse and difficult to identify group of students. There is every reason to believe that making available a limited number of contestable positions to “gifted” students will create more problems than it solves.

It is ACSSO’s contention that the difficulties listed above derive from attempting the impossible, and are unresolvable. A new approach is required. This submission contends that the appropriate process is to begin with an examination of the phenomenon of giftedness as it affects a wide range of students, and the difficulties and possibilities it presents, and to move towards solutions.

SECTION TWO: THE PHENOMENON OF GIFTEDNESS – Challenges and Possibilities

Objective measures of performance show a wide variance. It is assumed, rather than proven, that that performance is affected by a combination of intrinsic and extrinsic factors including innate ability, personality, motivation, background, education, advantage/disadvantage, and chance. The relative contribution of factors is not easily measured, and will vary from individual to individual. 

The debate around gifted provision arises from the contention that students with high innate ability are not having their needs met in the education system. As a result, it is said, they do not perform to their potential and suffer a range of social problems including isolation, low self-esteem, a desire to hide their abilities, alienation from schooling, and becoming targets of bullying.

In making this submission, ACSSO does not resile from its claims elsewhere that students for whom no claim of high innate ability has been made may also suffer these conditions, and have an equal right to rectification. Nor does it resile from its belief that the greatest loss to both individuals and to the society results from the effect of remediable extrinsic factors, such as forms of disadvantage, on students of every ability. ACSSO continues to assert that all children have particular “gifts and talents” and that governments have a responsibility to foster and provide resources to support all children. In making a case for gifted provision, ACSSO is merely asserting the right of all students to have their needs met.

The debate has been distorted by the fact that those who have taken carriage of it do not represent the whole range of abilities or interests. There has been an over-emphasis on a narrow range of academic abilities, despite the fact that the problems presented do not vary according to the type or perceived extent of ability. There has arisen, for example, a false dichotomy between the position of those gifted in sport, as against those gifted in classroom subjects, despite identical concerns from parents. More importantly, virtually no attention has been given to giftedness in non-traditional subjects, vocational education and training, citizenship, and extra-curricular work. Proponents of gifted provision decry allegations of elitism. There are a number of practical steps they can take to alter this perception.

No solution has yet been found for those who do not recognise, or choose to hide their abilities. It can safely be assumed that factors of culture and class are highly relevant here. Solutions involving assessment by teachers or competitive testing should not be relied upon, as they often do no more than restate the problem. This is not to say that there is not an immediate need for the Commonwealth make available, as part of pre-service and in-service training, compulsory components covering the complexity of the incidence and recognition of giftedness, and the design and delivery of programs. While such an approach will benefit many students, there is every reason to believe that many others will continue to be unrecognised.

No solution has yet been found for the tendency for giftedness to be confused with the possession of a middle-class background, and for some parents to seek gifted provision for their children because it removes them from proximity to “unruly elements”. It is discriminatory to act as if the full range of abilities cannot be found in every sub-group in society. It is ironic that the loudest voices calling for more recognition of innate ability are from groups where its presence is least likely to be missed.

It is ACSSO’s contention that solutions flow from the following understandings:

· That giftedness is a naturally occurring phenomenon that applies to all fields of human endeavour and across all sections of society.

·  That as the welfare and outcomes of students is the primary goal, any argument about the relative value of the areas of activity is unnecessary and counterproductive. In an increasingly complex economy, benefits to the society as a whole flow from encouraging excellence in all fields, not merely in those associated with traditional academic success.

· That the concept of an arbitrary cut-off point below which gifted provision is inappropriate should be abandoned in favour of recognition of the need to support students in their current circumstances.

· That contestability and separate provision create serious problems for education delivery across the board.

· That the outcomes for individuals and for society flow from the successful integration of all the intrinsic and extrinsic ingredients of performance. Factors such as interest, motivation and social skills may have more influence towards success in work and life than giftedness. All need to be supported.

· That there must be recognition of the needs of students outside their area of giftedness, and of the need to educate the whole student for the whole life.

· That where possible gifted provision should enhance the opportunities of all students. All gifted provision needs to be evaluated in terms of its effect on the whole range of students.

SECTION THREE: TOWARDS EFFECTIVE AND EQUITABLE PROVISION

1. Definition

It is ACSSO’s contention that any definition of giftedness should be descriptive and encompassing, rather than competitive and excluding. In particular, definitions should not attempt to provide a basis for demarcation between one discrete group of “gifted individuals” and “the rest”. Few individuals will show evidence of outstanding ability outside a relatively narrow area, and many will need remediation in other fields. Well-known examples are the lack of commonality between sporting and academic success, and between many areas of giftedness and social integration. Giftedness will occur in students from all backgrounds, and may therefore appear in combination with every form of disadvantage, including learning difficulties. Attaching the “gifted” label to some students disadvantages those not so identified, and is regularly used to deny access to other necessary programs for those who are.

Recommendation 1.

That attempts to identify and label individual students as “gifted” be abandoned and instead attention be focused on the breadth and complexity of the concept of giftedness, and on seeking  provision to meet the educational needs associated with it.

2. Student Welfare

The most common basis for calls for gifted provision is that students with gifts are not having their needs met, and, as a result, tend to suffer and display a range of negative responses. ACSSO generally supports this view but contends that this result characterises the whole range of ability domains, not merely those associated with traditional academic subjects. If students are to be protected from adverse effects flowing from the lack of recognition of giftedness, then there must be a rejection by all of narrow conceptions of its incidence.

Recommendation 2.

That the welfare of students demands that gifted provision make no discrimination between ability domains. In particular giftedness in non-traditional subjects, sport, the arts, vocational education and training, citizenship and extra-curricular work should be given the same attention as giftedness in the traditional curriculum

.

3.  The Needs of Students as a Whole

Giftedness is only one of many factors creating special need in the school setting. Any attempts to meet this need must be evaluated in the context of their effect on the whole range of students who may be gifted in one or more of a vast number of domains, as well as on those who may not be. The gifts of many students are not recognised (in any combination) by their teachers, by their parents, or by themselves. The most important needs of students may be outside the area of their giftedness. Meeting need must not be at the expense of creating more need elsewhere.

Recommendation 3.

That any attempts to identify or respond to educational need associated with giftedness be examined and evaluated in the context of their effect on the whole range of students. The justification and the context of any provision is the right of all students to have their needs met and to progress to the fullest possible extent.

4. Separate Provision

One of the most common responses to giftedness is the demand for separate provision. The value and importance of this measure is hotly disputed. Many parents seek such provision for their children, but do not necessarily support the concept in theory, or in relation to all areas of giftedness. Support for this provision seems to come, in many instances, from the belief that certain kinds of students will be excluded from it. In any case, simple logic demands that there should be no separate provision unless it can be established that:

· the target group will be advantaged, as a whole, across all the expected outcomes of schooling, and

· access will be guaranteed to be equitable, and to take account of the whole range of barriers to entry including socio-economic status, non-english speaking background, isolation, and low self-esteem, to name just a few, and

· students not gaining entry will not be disadvantaged, and

· there are no needs of higher priority as yet unmet.

Recommendation 4.

That the Commonwealth provide funds for extensive evaluation of separate provision in the area of giftedness. That separate provision not be used as a response to giftedness unless it can be shown that the total effect of such provision is to the overall benefit of students.

5.  Community Schooling

Where separate provision amounts to a separate school, the effects are particularly marked. In NSW, the availability of selective schools for academic, sporting and performing arts students has been instrumental in creating a competitive market, in which the local comprehensive school is unfairly labelled as “ordinary”. This contributes to parental anxiety, the stratification of schooling and the destruction of public schools as the centres of communities. It has also led to the residualisation of many schools, where most or all of the students with high academic performance have gained entry to selective schools, or, disappointed there, have moved to the private system to avoid the self-inflicted stigma of attending the “ordinary” comprehensive.

Recommendation 5.

That in any provision for giftedness the value of local schooling be recognised, together with the general desirability of children learning and growing in the company of those with whom they will live as adults. Wherever possible, programs responding to giftedness should be equitably available within comprehensive schools.

6.  Structure of Schooling

The current, outmoded concept of schools as individual competing entities lends itself to division and residualisation. Giftedness needs to be addressed wherever it occurs, and regardless of location or differing opinions about the extent and value of various abilities. Making gifted provision available in a limited number of locations, especially if access to these is contested, spreads and exacerbates the problems deriving from unmet need. The outdated belief that education is site-dependent needs to be challenged.

Cooperation and sharing of resources should be encouraged. Schools with particular expertise or experience in gifted provision (including selective schools) should be required to share that experience with other schools in the same system, especially in the same area. Parents are entitled to the guarantee that their children’s needs will be met in any school, and that, in particular, they are entitled to gifted provision in their local school. Common assessment and reporting procedures are needed across schools to assure parents that standards for gifted provision are comparable. 

It is easier, cheaper and more equitable to move the provision than to move the students. An extra effect is to preserve local community schools, and to enable students to access the whole range of school experiences without loss of gifted provision. Communication between students and staff can be extended by on-line meetings, common lessons and tutorials. Joint face-to-face activities can be organised wherever opportunities arise.

Recommendation 6.

That the Commonwealth facilitate the spread of gifted provision by:

· Assisting the abandonment of site-centred views of education provision

· Funding on-line communication between schools

· Funding on-line meeting places for students, parents and teachers with particular interests

· Funding national opportunities for students with particular gifts or interests to meet for conferences, competitions and other occasions for the exchange of information and social interaction.

7..  Competitive access to programs 
Programs of any type to address giftedness should not be competitively distributed. 

This method of deciding access is totally inequitable. It disadvantages those unaware of or seeking to hide giftedness; those unable to afford coaching towards any test; those unskilled, uncomfortable or inexperienced in competitive situations; and all those under any disadvantage in schooling generally.

Competitive access raises the stakes around giftedness, which has several adverse effects. Those most acutely suffering are those who apply but are excluded. The consequent loss of self-esteem can be devastating. But those succeeding can suffer also, to the extent that they gain unrealisable expectations or lose perspective on the broader aspects of schooling and society.

The broadest possible access, including on the choice of the student or parent, needs to be provided. The tendency of students to seek to hide differences of all kinds in order to meet some imagined or manufactured “norm” needs to be addressed in the current context. Similarly, not all parents are aware of the possibilities and pitfalls of giftedness, nor are they equally able to call for attention for their children. Even the most professional teachers are known to confuse shyness with backwardness, and see behaviour problems as incompatible with giftedness.

Recommendation 7.

Access to programs designed to address giftedness must be made available on the recommendation of any of a student’s parents or teachers, or on the election of the student. Every student, regardless of perceived ability, should be assisted to gain the greatest possible benefit from involvement in any program.

8. Teacher Education

There is ample evidence to indicate that many teachers do not have a thorough understanding of the concept of giftedness, the controversies surrounding it, or the possibilities for providing for it.

Recommendation 8.

The Commonwealth should provide funds to ensure that all teachers are skilled in gifted provision.

The professional development and training of teachers should equip new and existing teachers with a the knowledge of:

· The range of characteristics and behavioural patterns of children with gifts and talents which will be encountered in the regular classroom or other teaching settings to assist teacher identification;

· Teaching strategies and practices within the classroom that facilitate appropriate educational experiences of every student.

· Cases studies describing individual programs for students whose needs cannot reasonably be met within a class of their age peers; and

· The range of support services and tailored educational provisions that is available to assist      meeting the needs of children with gifts and talents.

9. Support for Students, Parents and Teachers.

 As part of normal teaching, teachers should be supported to use a range of diagnostic measures which enables them to recognise the range of learning styles and abilities in their classes.  Assessment and reporting should support teachers in improving their knowledge of individual students.  All children have particular strengths, gifts and talents in diverse areas.  Students learn at different rates and through different styles, which are not set for life.  

 All students should be provided with challenging and meaningful enrichment and extension programs within the regular classroom environment. These programs will support teachers in the design and delivery of programs to address giftedness. They must also be freely available to students and parents. Access must be open to every student with an interest in the material regardless of perceived ability. The Commonwealth should provide extensive on-line assistance in this area.

Recommendation 9.

That the Commonwealth, in consultation with state and territory governments, funds a national on-line Extension Program recognising the need of teachers for materials to support gifted provision, and of students to access enriching material regardless of perceived ability. The Extension Program must be characterised by:

· open access

· recognition of  diversity, both in the incidence of giftedness, and in the characteristics of students 

· recognition of the needs of students outside any area of giftedness, and the need to educate the whole student for the whole life

· recognition of the need to enhance the opportunities of all students.
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