A Review of Developments based on experiences of a classroom teacher -Qld, NSW, WA

1987 – 1994 Education Department of  Queensland

· first exposure to differentiating the curriculum for gifted early childhood student (1990)

· very good support at a district level for child to be extended within a classroom situation

· within middle schooling student assisted to develop an ability to identify with class members who were talented in specific fields.

· school  support by regional office and teacher support for horizontal extension was of a high quality while I worked at that site.

1995-1998  NSW Public Schools and selected ‘Christian’ schools

· awareness of the special needs of gifted children in maximizing their education was high

· implementation of programs varied greatly from school to school

· noted a need for schools to have admin supportive of differentiating the curriculum for gifted if the schools were to consistently implement programs

· noted a need for teachers to be personally developed in understanding the differences of gifted for programs to be consistent

1999-2001 Education Department of Western Australia

· excellent policy written by the department

· need for admin to be supportive if schools are to implement a consistent program

· inflexibility of act to allow gifted to begin pre-compulsory education if age requirements are not met










NEXT PAGE

Current Policies and Programs As Experienced by a Classroom Teacher – Qld, NSW, WA

Identification

Within my experience parental and teacher referral should be backed up with and assessment by guidance officers/school psychologists – an IQ result can give all concerned an understanding of the type of giftedness a child may live with.  Early entrance/acceleration policies are best implemented if there are some guidelines based around this information.

Equitable access

Policy appears to be equitable…however the process of putting policy into practice varies significantly between states and geographical areas.  High population areas have better access to facilities, support, information than low population areas.  Within my experience a low socio-economic area in a city will still have better access than an area of low population regardless of economics.

Even schools renowned for their gifted and talented programs recognize that the provision of education for gifted and talented students is in its infancy.
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Current Policies and Programs – from a parental view

· parent of 8 yr old daughter, 2 yr old son

· recognized possible educational difficulties when I realized that my daughter missed the cutoff date to enroll in Kindergarten (NSW) by 30 days…many of her friends would be going to school and she felt she was ready too.

· the results of early psyc assessments are variable – at 4 yrs 3 mths my daughter was assessed as being in the 90th percentile on one test and being at or above the 95th percentile on another…early entrance is only recommended if the child tests at the 95th percentile or above.

· the states have various cutoff ages for school enrolment and various flexibility to adjust those ages.

· I have experienced conflict between what I can see benefiting my child as a parent who is a qualified teacher and what my child’s classroom teacher sees as being best educationally.

· transient parents need to constantly prove their child’s abilities

· due to different state education acts, access to suitable programs is not always equitable;  there is also an inequity between city and country areas…the access may be available in the city but is extremely difficult if not impossible to access in the country.
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Possible Roles for the Commonwealth

*THE DISADVANTAGE OF TRANSIENCE (especially interstate transience)

-the transience of families both intrastate and especially interstate puts a significant strain on the continuity of a gifted child’s education – giftedness is still seldom understood in the classroom or by school administrators and valuable educational time is lost each time a family moves…

IS THERE SOME WAY TO OVERCOME THE NEED TO PROVE REPEATEDLY WHERE THE CHILD IS AT EDUCATIONALLY?

IS THERE SOME WAY TO CATER FOR THE TENDENCY OF DIFFERENT STATES TO EXPECT MAINSTREAM LEARNING AND BEHAVIOUR?

*EQUITY

-perhaps equity in access to quality programs for these ‘special’ learners needs to be co-ordinated by the commonwealth…so that each child has the best possibility of contributing to the knowledge country regardless of where they grow up.
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Some pertinent thoughts

In the eyes of many admin personel and classroom teachers gifted children may now be acknowledged as having as many special needs as disabled/handicapped children…however gifted children can appear normal more easily than disabled/handicapped children do and so it is easier to overlook the needs of the gifted.   (just an impression)

The impact of giftedness is difficult to fully acknowledge and appreciate unless you live with it.

The psychology of gifted thinking is NOT understood by  mainstream society…the difference is NOT often recognized by gifted children themselves…gifted children need help to know how their psychology differs from the mainstream.

Gifted children know they are different – how do you meet their special needs while not isolating them because of their difference.

Many gifted children grow up trying to be normal and knowing that generally they are failing.

