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This submission is written in great haste as I have just been made aware of your enquiry.  I am not sure what information to put into the submission without making it too wordy and trying to cover too much information at the one time, so I have written it from my experience.





I presume you will have called for submission from Professor Miraca Gross from the University of NSW and her colleagues, Dr Katherine Hoekman and Dr Jessica Milner Davis.





I would be happy to respond to any questions you may have about my submission.





I wish you well in your enquiry.  It is time that the education of this group of students is given the focus it deserves.  





. . . . . . . . . . . . . . . .


I am a primary school teacher in NSW.


I have had an interest in gifted education for many years.


In 1991 I enrolled in the first intake in the Certificate of Gifted Education at University of NSW.  Following this  I completed a Masters in Gifted Education at UNSW.





In 1994 I  taught a class of 17 year 4/5 boys who were highly academically gifted.





The children for this class were selected by a process which included:





Parent nomination


Self nomination


Teacher nomination (after extensive whole school in-servicing)


Above level tests


Non-Verbal testing (Ravens)


IQ testing





I found that many of the issues covered in the literature about the education of gifted children arose.





Children were norm-referencing - very conscious and concerned about place in pecking order.


Children had to learn to value the work they did for its own sake, rather than looking at the teacher for approval and/or how others were doing, and how others perceived their work.


Academic self-esteem was unrealistically high in many cases, but plummeted for a time before reaching a more realistic level ( used Coopersmith Self Esteem Inventory)


That more of my time and work was involved with the socio-affective aspects of teaching than pure academic issues in the early days.  








Many strategies and techniques which were seen as best practice in the literature were employed.  For example:





compacting of core curriculum


use of higher level thinking skills


integration of subject areas


working on topics and themes related to student interest


mentoring


wide range of choice


time given for counselling and class de-briefing.





ALL OF THIS INCURRED NO EXTRA COST (except for slightly smaller class size)





However, change of Head meant change of direction.  Program stopped.  Children returned to mainstream, although kept together (Year 5 and Year 6 clusters) for one year.





Two main issues emerged for me:








1.	Until the appropriate education of gifted children is seen as a right, programs 	will always be at risk.


	It had taken three years of planning to set up this class, with parents 	informed at all stages of the process, and with planned articulation to


	our Senior School.


	New Head, new direction.





2.	Parents saw the benefits of the special class more in the “grouping of like 	minds” and in the changes in attitude which they saw evolve in their children. 	(eg More accepting of self and others.)  The academic issues seemed to take 	second place to their concern that their children were happy, well-adjusted 	and motivated in class, although the parents did acknowledge a more 	appropriate curriculum was part of the equation.





From my experience over the years, I believe all children need and deserve appropriate provisions made for them.





If one looks at the other end of the academic spectrum, quite large sums of money and a great deal of effort and care goes into provisions for these children.  Special schools, special classes, clusters, etc), and, of course, this is vital.





It seems to me that to go towards providing adequately for gifted children, we need to:





acknowledge gifted children have different academic needs


acknowledge that it is not elitist to provide for them


provide more FREE post-graduate training for teachers


encourage (by stick or carrot) schools to have at least one G & T trained teacher on staff  -  and to give that teacher a role in selecting and watching over provisions made for gifted children.  Question:  How can this be achieved?


Providing more consultants to schools to work with whole staff and individual teachers.


Provisions must be real - not lip service.








Some of this will require extra funding.  However, the appropriate teaching of gifted and talented children does not, in my opinion, depend on funding alone, it depends on training of teachers and the turning around of the mindset that providing for these children is elitist.  Elitism is not seen as negative when providing for sportsmen and women, why then in academic areas?





Children are encouraged and allowed to soar in some areas - mostly outside of school.  For example, in dance, music and sport.  No-one says:





Stop, this is not age appropriate.


Wait for the others.


You learn quickly, you don’t deserve extra attention (appropriate attention?).


It will do you good to see how others work.


You need to learn patience, humility....  You need to be part of the real world.








Provisions need to be made for gifted children.  These provisions will differ according to the level of giftedness.





Gifted children certainly need to spend at least a part of each day with like minds.  You are not gifted but once or twice a week!





Gifted children exist.  They have rights and needs.  They will make a contribution.  We need to provide for their needs and cherish their gifts.  





Giftedness is a resource and it needs to be turned into observable and useable talent.  The question is: 


Are we as a society willing to squander this resource, or are we willing to put effort, tim
