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General Information about TAG

Tasmanian Association for the Gifted Inc (TAG) is the state-wide association whose primary objective is to provide support to parents and teachers of gifted children.  TAG receives no funding from any other organisation or Government, nor is it formally associated with any education sector. TAG makes no recommendations to members regarding individual school choices.  TAG is also affiliated with the Australian Association for the Education of Gifted and Talented (AAEGT) and is represented on its committee.

This submission is not intended to be an academic treatise on the educational needs of gifted children.  TAG understands that this Senate Committee will have access to such documents as are required.  As TAG is a parent based organisation whose chief function is the support of parents and teachers of the gifted, this submission will largely be based on supporting case studies.  These studies are available on request, notes referring to studies available are italicised in this submission.

TAG believes that this approach will give the Senate Committee valuable insight into how the current provisions for Gifted Education operate in Tasmania.  Our position as the sole provider of such support for parents and teachers in Tasmania gives us a unique perspective and we believe that the recommendations we make in this submission are soundly based.

Functions and Objectives of TAG

TAG provides support to children, parents and teachers from diverse backgrounds.  The children range in age from preschoolers to secondary students.  TAG supports teachers and schools by providing information, resources and professional development opportunities by way of conferences.  Members share information and resources and are supportive of fellow parents of gifted children.  Membership of the association is open to all interested groups and individuals.

Specific objectives include:

· Support and conduct of activities that provide maximum opportunity for the development of students with gifts and talents.

· Promotion of parent, teacher and community awareness of the needs and potential of gifted children through web presence, meetings, media and conference.

· Promotion of strategies for parents, teachers and others to identify gifted children, including underachieving and other disadvantaged gifted children through newsletters, journals and the TAG library.

· Promotion of appropriate training of all teachers in the education of gifted children by lobbying Governement agencies and Universities, and especially conferences.

· Collation and distribution of relevant research work through the TAG newsletter.

· Promotion of flexibility in school programs at all levels to ensure gifted children are provided with appropriate schooling opportunities to allow for their asynchronous development at the pace and level appropriate to their capabilities and developmental stages.
Counselling and the provision of resources to parents who are experiencing difficulties with the various educational sectors in Tasmania forms a large part of TAG’s work.  Individual case studies supporting points raised in this submission are available on request.

The Tasmanian Government’s Policy Statement - Education for Students Who Are Gifted
(see attached, Annexure A)

In 1996-97, the Tasmanian Department of Education released a policy statement and supporting documents to all State Schools.  The seven District Offices were each allocated a Gifted Education Co-ordinator for 2 days per week to disseminate this policy and document. One of the District Co-ordinators also being given the position of State Co-ordinator to co-ordinate these activities.  In addition, from 1997 to 1999 funding was allocated to each of four focus schools across Tasmania, to be used for special projects to promote the education of gifted students. . While this provided a start in the development of gifted education, it stalled with the exhaustion of funding and a change of government.

In 1999 the part-time district positions were amalgamated into a single full-time appointment of a State Coordinator for Gifted Education. The policy statement was revised in 2000 and remains in effect.  Early Entry and Acceleration Guidelines (see attached, Annexure B & C) are available but have not been formally incorporated into the current policy as yet.  Case studies describing the sorts of difficulties and obstructions encountered by parents negotiating early entry and acceleration of their child/children into their school of choice are available.  TAG notes that this is often due to a lack of funding, teacher training and the fact that Principals are now mostly autonomous.
In 2000, the Department upgraded the State Co-ordinator’s position to that of a Principal Education Officer of Gifted Education (PEO Gifted) to conduct professional development programmes across the State in Government schools.  The appointment of this officer is a significant step forward.  Positive steps in the State school system have been made as a result of this appointment including an improved profile of the needs and corresponding increase in knowledge base of curriculum provision for gifted children in the 33 schools state wide who are currently on the program.  Upwards of 70 schools across Tasmania have been assisted by the PEO Gifted in various capacities.

However, from TAG’s perspective the position operates under a significant handicap.  Parents who consider their child is gifted can approach the officer to assist them in the education of the child.  However, the officer is unable to intervene where difficulties are experienced unless invited to do so by the principal of the relevant school.  This is particularly harmful in cases where a principal is unreceptive to a parent’s approaches.  This situation is probably due to a lack of funding, trained personnel and lack of resources (case studies available).  

Of perhaps greater concern to TAG is the tenuousness of funding for the PEO Gifted position.  There are upwards of 230 state schools in Tasmania, only approximately 30% have received any form of assistance.  The PEO Gifted position is a temporary position reviewed on a regular basis.  The cyclic nature of provision for gifted education at a state level is dependent on funding availability and seems to be the first dropped when funding is reallocated on needs, as opposed to the continual and increased funding into Special Education of which Gifted Education is in theory a part,  in practice funding for Gifted Education is nominal. 

There are also positions for PEOs in all major curriculum areas  eg Science, Maths, English etc and there appears to be no suggestion these positions be removed.  These positions form the basis of a sound education system; given the very particular and specialised skills required in organising curriucula for gifted children, TAG believes that the PEO Gifted position is as fundamental to a high quality State Education system as the subject based PEO positions.  The needs of gifted do not go away, and it is inappropriate that they should be seen as dispensable.

The Policy in Action - Difficulties Encountered

Although positive in its intent, the effect of the revised policy is limited. TAG has found that in several cases where parents have attempted to obtain assistance from schools, Principals are either unaware of its existence, refuse to acknowledge it or are unable to give effect to it in a particular case (case studies available).

The guidelines as they presently stand state that the final decision on early entry or acceleration rests with the Principal of the school in question. Given the difficulties many parents have in approaching school administrators regarding the needs of their child and particularly with a gifted child, we believe that it is imperative that the Senate committee should reconsider whether it is appropriate to have the Principal as the final decision maker in this situation. Policy implementation should not rest with one individual’s decision which may reflect biases and a unique vision for the school. Instead, a team of people should be involved in the decision making process : e.g the child, the parents, the Principal, the psychologist and the teachers.

Major setbacks for implementation of the Policy on gifted students appears to be the many difficulties experienced at the school level with administrators and teachers. Major decisions rest with the Principals who often appear to be closed towards other agencies/parties promoting pathways for gifted learning in “their” schools.. There is often an unhealthy level of autonomy exercised by Principals who appear to have little regard for the fact that they operate their schools in a public system where policies and procedures ought to be consistently developed and applied in consultation with the community. TAG often hear parent evidence of a worrying level of ignorance, or belligerance toward the Department’s policy statement for gifted Education which clearly states the responsibilities of Principals. (case studies available).
Below is an extract from the Equity in Schooling: Policy & Implementation Plan of the Department of Education Tasmania:

GOAL 2: ACCESS AND PARTICIPATION IN THE CURRICULUM

To ensure that all students have access to and participate in a full, relevant and challenging curriculum.
Curriculum means all the provisions that schools make for students' learning and development. It comprises the content of courses, the activities involved, the teaching methods, the learning environment, the values espoused, the relationships within the educational community, the way teachers and classes are organised, and the use of resources. (Our Children The Future, A Curriculum for Children 1991, 5) 

Parents and teachers often make assumptions about student capability. Such assumptions, often disguised within theories of individual differences, have meant that some students have been denied access to a comprehensive and inclusive curriculum. Moreover, some students have been denied the chance of successful performance in the curriculum.
Case studies demonstrate that, while at a Departmental level, policy formulation continues, at the school level, where the success of a policy is gauged by its acceptance and implementation, performance of the Tasmanian public school education sector is inconsistent to say the least.  This raises doubts as to the ability of the Department to ensure observance of its policies on Gifted Education.

The first step in resolving this issue of the lack of policy implementation is to identify why policies designed to assist gifted children are not adequately implemented. Here are several probable causes : lack of funding and teacher training; limited resources; resistance to change; cultural and historical factors; perceptions of elitism; the myths associated with the gifted; desire to homogenise school programs for efficiency and simplicity; possible ignorance and disinterest in this field as it involves a percieved minority

The current trend towards measuring success by grade-locked outcomes based assessment is inappropriate when discussing the special abilities of gifted children.  The notion of equality of outcomes interferes with the ideals of curriculum differentiation for gifted children.  It ignores the natural intellectual trajectory of the gifted child.

TAG supports Submission no. 4 “Public Education - the Next Generation”, which proposes that Vertical Timetabling Organisation be adopted as a means of meeting the diverse needs of school communities.  Attached is a parent submission also in support of this proposal. (see attached, Annexure D).

The rights of the Gifted Child
Whilst education per se is a State rather than Federal responsibility, TAG believes that the difficulties faced in Tasmania by gifted students in accessing appropriate education constitutes a breach of their basic rights.   Gifted students in Tasmania rarely have access to or a full, relevant and challenging curriculum.  It would therefore be appropriate for the Federal Government to have a policy to protect the rights of gifted children while leaving the details of actual educational provisions to the States.

Identification of Gifted students in Tasmania
Identification of Gifted students in Tasmanian schools is ad hoc. and often relies upon teacher identification. Yet research repeatedly tells us that teacher identification is very unreliable and that parent identification is usually more accurate. It is usually up to the parent to approach the school and ask for greater extension and enrichment for their child.. (see Report of the Senate Select Committee on The Education of Gifted and Talented Children , 1988 3.39, 3.40 etc.)  Under-achievers and learning disable gifted students are often missed in teacher selection.  Also of great concern is the fact that gifted students through boredom are often disruptive.  There is a worrying trend towards misdiagnosis of behaviours associated with giftedness as ADD/ADHD and other behavioural disorders. TAG sees a clear need for a greater awareness of what constitutes a gifted individual both in the community, with parents and especially in the education profession.
University of Tasmania

In the report of the 1988 Senate Select Committee on The Education of Gifted and Talented Children, Recommendation 2 states: 

The Committee recommends to teacher training institutions that pre-service training courses include sufficient information about gifted children to make student teachers aware of the needs of those children and the special identification techniques and teaching strategies which the student teachers will have to use with the gifted on graduation.

Approaches have been made by TAG to the Education section of the University of Tasmania with disappointing results.  The acting head of the Bachelor of Teaching, Dr Julianne Moss declined to give information on current teacher training in writing, citing work commitments as her reason.  TAG is given to understand that the University of Tasmania does not intend to make a submission to this Inquiry.

Dr Moss was questioned directly regarding details of the amount of course time in the Bachelor of Teaching (2 year post graduate course) allocated to approaches for teaching gifted students.  Her response indicated that there were no lectures specific to gifted education in the course, and that “categorical labelling of students……is counterproductive”.  TAG has also enquired as to the number of hours of specific teaching on this subject in the four years of the Bachelor of Education, but have as yet received no response.

While TAG applauds Dr Moss’s contention that teachers should be taught “problem solving skills and strategies” to cater for student diversity, we do, however, have grave concerns over the lack of specific teaching allocated to identifying gifted students and strategies specific to meeting gifted children’s needs.  It has long been shown that teachers untrained in the identification of gifted students consistently fail to recognise gifted students. (see Report of the Senate Select Committee on The Education of Gifted and Talented Children , 1988 3.39, 3.40 etc.)

A conservative estimate of one in every twenty children will be classed as “moderately gifted” (IQ 133 or above). (Gross, M.V.M. 1993 Exceptionally Gifted Children, London: Routledge)  The lack of specific teacher training in identification of and provision for the gifted student in the regular classroom therefore disadvantages both the students and the teachers who will inevitably have to deal with these students.

There is no teacher training in Gifted Education in Tasmania, teachers must study by correspondence with Charles Sturt University, University of Southern Queensland or the University of New England; another option is to travel to the University of New South Wales, Monash University or Flinders University to undergo studies in this field.

Therefore it can be seen that Tasmanian teachers are at a distinct disadvantage compared with their mainland counterparts and this situation urgently needs to be rectified.

Tasmanian Catholic Education Office and Provision for the Gifted
The TAG President met with Sister Moira McEvoy, Head of Educational Services and Therese Philips, Literacy and Special Education Coordinator of the Catholic Education Office (CEO) on 9th February 2001.  TAG was informed that there was no CEO policy for gifted students.  Reasons given included the perception that gifted students in the Tasmanian Catholic system requiring assistance were: “one or two children in some schools”. TAG  know this not to be true as there are at least four children tested with IQs over 140 at one Launceston school who are currently asking for TAG counselling and assistance (case studies available).

The CEO was apparently available to assist with individual cases, should the parents require but “funding was extremely limited”. TAG are informed by members whose children have experience of the Catholic system that provision and support for gifted students in many Tasmanian Catholic schools is virtually non-existent.  (Case studies available)  TAG is given to understand that the CEO will not make a submission to this Inquiry.

Tasmanian Independent Schools and Provision for the Gifted
TAG understands that the National Association of Independent Schools intends to make a submission to the Inquiry with support of its State affiliates.  

There is no single body overseeing policy matters in Tasmanian Independent schools.  Therefore the existence or non-existence of Gifted Education Policy and programs in any given school is entirely dependent on the interests and motivation of the school management and teachers.  TAG experience has shown that although many independent schools advertise gifted programs organised by a gifted education co-ordinator, in reality this coordinator spends most of his/her time dealing with remedial education and other special needs (case studies available).  Gifted Education is usually grouped as part of the Special Education portfolio which deals mainly with those who have difficulty with language.

Other points to be considered : 

· Tasmania is geographically disadvantaged compared to Mainland Australia, i.e. cost to cross Bass Strait.

· Whereas interstate universities such as Charles Sturt University, University of Melbourne and the University of New South Wales run a variety of vacation schools, seminars and workshops for gifted and talented children, the University of Tasmania provides no such events.

· All Summer Camps / schools for gifted children are held on the Mainland, e.g. GERRIC Programs in NSW.

· Unemployment is high in Tasmania and wages are generally lower than Mainland counterparts.

· There are no courses or faculties at the University of Tasmania for Gifted Education.

· There is no teacher training in Gifted Education in Tasmania, teachers must study by correspondence with Charles Sturt University or travel to the University of New South Wales, Monash University or Flinders University to undergo studies in this field.  Interstate travel is expensive, sometimes prohibitively so.

· Gifted children are very scattered throughout Tasmania, rural families may travel from 1 to 4 hours to attend meetings and activity days in major centres, such as Hobart or Launceston.

· The only support system available for gifted children in Tasmania at present is the Tasmanian Association for the Gifted Incorporated.

In Summary
The TAG experience is that not a great deal has changed for students currently in the various education sectors in the intervening 13 years since the 1988 report of the Senate Select Committee on The Education of Gifted and Talented Children was released.

Recommendations

TAG fully endorses the recommendations made by the 1988 Senate Inquiry into the Education of Gifted and Talented Children.  The issues intended to be addressed by these nine recommendations remain largely unaddressed in Tasmania.  It is apparent that the Tasmanian Government has failed to implement any of the 1988 recommendations and Gifted Gducation in Tasmania remains in the same sorry state as it has always been.

In order to realise any progress in the provision of appropriate educational services to gifted children in Tasmania, TAG recommends the following recommendations be implemented immediately: (See Report of the Senate Select Committee on The Education of Gifted and Talented Children 1988.)

· A Commonwealth wide directive/policy on rights of gifted. (Recommendation 1)

· Funding allocated towards raising community awareness of the special needs of gifted children eg TV coverage (Recommendation 5)

· TAG recommends that grants also be made available to students and teachers in all states attending events and competitions inter and intrastate eg GERRIC events in NSW (Recommendation 9)  If the Government is committeed to professional development to enable teachers to appropriately cater for the needs of gifted students, some financial assistance should be made available to teachers to travel to attend such courses.  

· Grants allocated to State Gifted Organisations to provide support as required. e.g. buying of books to lend as resources, conducting activity sessions for children with experts in various fields.

· Training in Gifted Education  to be mandatory for undergraduates undergoing teacher training. ( Recommendations 2, 3 & 4)

Former President of TAG, Lorraine Davidson has provided a letter of submission to this Inquiry in support of the TAG submission (attached, Annexure E).  In closing the Tasmanian Association for the Gifted look forward to presenting case study evidence supporting this submission. to the Senate Community Enquiry meeting later this year.

Jane Beattie

President

Signed on behalf of the Management Committee

Tasmanian Association for the Gifted Inc.

28th February 2001

Annexure A

Education For Students Who Are Gifted, Department of Education
Revised 2000

POLICY STATEMENT
Students who are gifted should be provided with an appropriate range of flexible provisions in Tasmanian Government schools, to enable and support their development. While all students have strengths that should be valued and promoted, there is a small group of gifted students who require specifically targeted identification processes and programs in schools. Some provision is able to be provided in regular classrooms, while other programs may need to be additional.

DEFINITIONS
Students who are gifted
Students who are gifted are students who show advanced development, or have the capacity for advanced development, in any valued area relative to their age peers, to a degree that modification to their educational program is necessary.

The concept of giftedness encompasses three major aspects:

1. Students who are gifted often have asynchronous development where intellectual, physical and social development may be occurring at dramatically differing rates.

2. Giftedness is multifaceted encompassing a wide range of abilities and cannot be measured according to a single dimension. Consequently a range of programs may be needed to cover these dimensions.

3. The development of an innate gift is likely to be influenced by environmental factors such as significant people, events and experiences as well as intrinsic variables such as motivation and personality. This means that children may be identified as gifted at different stages of schooling.

‘Gifted’ and ‘talented’
There is no reliable or consistent distinction between the terms ‘gifted ‘ and ‘talented’ to justify distinguishing between the two terms. This policy and support materials will use the term ‘gifted’. 

RATIONALE AND BACKGROUND

There are several points which justify programs for students who are gifted:

1. The nurturing of giftedness is dependent upon appropriate intervention. Children develop their innate gifts through the interaction between their natural ability and environmental factors. 

2. Schools are an important part of the process that develops giftedness - failure to provide appropriate provision in schools is likely to result in students’ giftedness being underdeveloped.

3. There is substantial potential benefit to Tasmania, and to Australia as a whole, if students who are gifted develop their abilities and use them to contribute to the good of society. The giftedness of students is a valuable resource to be nurtured.

4. Many students who are gifted have educational needs that are different form the majority of students. Without suitable programs, these students may not only fail to develop their giftedness, but may develop emotional and behavioural problems. The complexities and vulnerabilities of students in which intellectual, physical and social development are all occurring at different rates, demand modification to teaching and to support services. The parents of these children may also benefit from support and advice to cope with their child’s special needs. 

5. Negative attitudes toward students who are gifted are often encoutered in schools and the wider community. Programs for gifted students may be seen to widen the gap between high achievers and other students, appearing to promote elitism. The predominance of high socio-economic student groups in programs for students who are gifted, and relative under-representation of disadvantaged and minority groups, have given rise to allegations of inequity in the identification of gifted students and the provision of programs. It is therefore important that identification processes and support mechanisms are equally available to all student groups. Particular care needs to be taken to ensure that gifts which are culturally and socially undervalued are not overlooked when programs are developed.

GOALS
It is intended that :

· students who are gifted will be positively valued and supported and their special needs recognised;

· government schools will offer a flexible range of provisions to cater for students who are gifted; and students in gifted programs will be representative of the range of students, including students in disadvantaged groups.

REQUIREMENTS
The following strategies will be necessary to achieve Goal 1:

· Students who are gifted will be positively valued and their special needs recognised with appropriate provision. 

· Provision for students who are gifted will become a cross-curricula system priority, within the priority cycle so that professional development can be accessed.

· Pre-service teacher training courses will aim to provide teachers with competencies in the teaching of students who are gifted.

· Support materials will be developed to assist teachers in recognising the needs of students who are gifted and providing for them. All curriculum materials will be as inclusive as possible, so that the needs of the range os students are catered for.

· Positive publicity in the wider community about students who are gifted and gifted programs in schools will be promoted.

The following strategies will be necessary to achieve Goal 2:

· Government schools will offer a flexible range of provisions to cater for students who are gifted.

· Teachers will be provided with appropriate professional development and support materials to help them provide enrichment and extension programs in regular classrooms.

· Parents will be provided with information about provision and services for students who are gifted.

· Early entry to kindergarten will be provided in exceptional cases for students who meet early entry criteria and guidelines.

· Support will be available to schools which run parent-child sessions for children below kindergarten age, to ensure more appropriate provision for under school aged students who are gifted.

· Subject acceleration and year level acceleration will be provided for students according to central guidelines.

· Links between senior secondary colleges, secondary schools and primary schools will be fostered to promote the acceleration of younger students to programs at neighbourhood schools.

· Schools will be encouraged to experiment with more flexible ways to group students.

· Processes to allow gifted students from neighbouring clusters of schools to be brought together for particular purposes, will be facilitated.

· A mentor program will be developed and coordinated so that students can be matched with suitable mentors who have particular expertise and experience.

· Technology will be better utilised as a way for students who are gifted to access information from a variety of sources and to interact with each other and their teachers and mentors.

The following strategies will be necessary to achieve Goal 3:
· Students in gifted programs will be representative of the range of students, including students in disadvantaged groups.

· Identification processes that are broad based and comprehensive, and designed to identify underachieving students who are gifted, will be included as part of professional development and pre-service training.

· Targeted programs for students who are gifted will aim to include proportionate representation from educationally disadvantaged student groups and a gender balance.

RESPONSIBILITIES

Parents will be responsible for:
· working collaboratively with the child’s teacher and principal to ensure appropriate provision for a child who is gifted.

Principals will be responsible for:
· ensuring participation of staff in professional development programs on provision for students who are gifted, during the period when this is a system priority;

· ensuring there are reliable and valid means of identification of gifted students for specific programs in which the school is involved, and that participants are representative of the school’s population;

· ensuring the needs of gifted students are incorporated into the school’s overall teaching and learning program and supportive school environment program;

· promoting a positive attitude toward students who are gifted within the school and facilitating positive publicity for these students in the local community;

· considering subject or year level acceleration programs; and

· considering how students can be more flexibly grouped according to their learning requirements at a particular time.

Teachers will be responsible for:
· undertaking professional development in the area of provision for students who are gifted, according to opportunity;

· providing enrichment and extension programs in their classroom, as appropriate; and

· providing for students who are admitted to early entry programs and subject or year level acceleration programs

Equity Standards Branch will be responsible for:
· providing an implementation plan and guidelines to support the policy;

· providing resource materials on curriculum provision for students who are gifted;

· providing access to professional development programs;

· including education for gifted students on the priority cycle as a cross curricula issue;

· providing an information package for parents on provisions and services for students who are gifted;

· providing departmental guidelines for early entry and acceleration programs; and

· providing advice on the technology needs of students who are gifted and planning for their implementation.

Annexure B

Guidelines for Early School Entry for Students who are Gifted

Department of Education, Tasmania

Introduction
These guidelines have been developed in consultation with representatives of  the Tasmanian Association for the Gifted, the Primary Principals’ Association, the Kindergarten Teachers’ Association, guidance officers and the Tasmanian Council of Parents and Friends Associations (TCSSPFA Inc).  They are designed to assist school principals, in consultation with parents and other appropriate personnel, in making decisions in relation to the early enrolment of preschool children to kindergarten.

Early entry to school is one strategy for meeting the intellectual, social and emotional needs of pre-school children who have been identified as gifted. Other strategies may be more appropriate for individual children.

Early entry is a placement procedure. This placement of a child into school should not be considered an educational program. The school principal and staff, the parents and other appropriate personnel can develop an educational program for an identified gifted child that meets the child's intellectual, social and emotional needs. 

Rationale

The rationale for these guidelines is contained in the Department of Education policy statement Education for Students who are Gifted. The relevant sections are quoted below:

Department of Education (1996) Policy Statement: Education for Students who are Gifted 

Goal 2
‘Government schools will offer a flexible range of provisions to cater for students who are gifted.’

Early entry to school 

· Early entry to kindergarten will be provided in exceptional cases for students who meet early entry criteria and guidelines.

· All students should receive educational opportunities which are appropriate to their needs and which encourage them to fulfil their potential. Early entry to school is one means of providing for the particular needs of students who are gifted.

Eligibility criteria

A child will be considered eligible if the following criteria are met:
· The child must be aged 3 years and 6 months as of January 1 of the year enrolment for early entry is requested.

· The child must be functionally independent* and able to engage in a normal kindergarten program at a high level.

· Written evidence of giftedness must be presented.

*A child is considered functionally independent when he/she is independent in toiletting, completes everyday tasks independently, understands taking turns and cooperates with other children in play situations, follows three-stage instructions, uses grammatically correct conventional spoken language, uses language to state needs and feelings, demonstrates good gross motor skills and demonstrates good fine motor skills.

Department of Education, Kindergarten Development Check and Support Material

Enrolment and placement procedures
A parent, guardian or care-giver (hereinafter referred to as parents) of a child who meets the three criteria above can apply to a school for early entry.

School principals, in consultation with District Superintendent, parents, teachers, educational psychologists or other appropriate personnel, will be responsible for determining the outcome of the application.

Factors affecting early entry decisions:

· early entry children will not attract additional resources to the school; 

· early entry will depend on space being available in the class; and

· early entry children will not displace children of regular entry age.

Once a child is accepted for early entry, a period of probation will be required. When this period is completed, and evaluated as satisfactory, the child will be treated as a regular enrolment.

Responsibilities of the Principal

On receipt of an application for early entry, the principal should:
· satisfy him/herself that the child meets the eligibility requirements;

· determine the parents’ reasons for the application;

· discuss other possible options for meeting the needs of the child,  such as the use of a mentor, a structured program at home,  or a formal preschool program such as parent-child sessions;

· ensure the parents understand the placement procedures, expected time-frames and the limits imposed on placement by the availability of space;

· consider the assessment information provided by the parent;

· inform the parents that the decision regarding placement will be made in consultation with others, and that the placement will be subject to a monitored probation period before being finalised; and

· consult with the District Superintendent.

If the application is successful, the principal should:

· convene a formal meeting and inform the parents that the child will be accepted for early entry for a period of probation; and

· negotiate with the parents the commencement date and duration of the trial enrolment period.

If the application is not successful, the principal should:

· convene a formal meeting to inform the parents of the reasons for the decision;

· suggest alternative programs for the child, where appropriate; and

· inform the parents of their right to appeal the decision, by contacting the District Superintendent.

Identifying giftedness in young children
As the formal testing of very young children is a difficult and complex task, these guidelines recommend the use of a combination of informal and formal assessment information. Perceptions of giftedness are strongly culturally determined. The implications of cultural factors may need to be considered when assessing particular children.

Informal assessment information can include:

· evidence from parents regarding developmental milestones (walking, talking, and reading) and the strengths of the child. This may include details concerning the child’s intellectual, emotional, social and physical development.

· evidence of the child’s skills or talents such as a list of books read, samples of art work, writing or other activities the child has been involved in.

· information from any preschool programs in which the child has been involved.

Formal assessment information could include:
· results of any formal testing carried out by a suitably qualified educational psychologist, preferably someone with a working knowledge of gifted characteristics.

· Department guidance officers may be available to carry out formal assessment, at the discretion of the relevant district support service manager.

Annexure C

Guidelines for the Acceleration of Students who are Gifted

Department of Education, Tasmania

Introduction
These guidelines and procedures have been designed to assist school principals, in consultation with teachers, students, parents, guardians or care-givers (hereinafter referred to as parents), educational psychologists or other appropriate personnel when considering acceleration as a strategy in providing for the particular needs of students who are gifted.

Rationale
The rationale for these guidelines in contained in the Department of Education policy statement Education for Students who are Gifted. The relevant sections are quoted below.

Department of Education (1996)

Policy Statement: Education for Students who are Gifted 

Goal 2
‘Government schools will offer a flexible range of provisions to cater for students who are gifted.’

Acceleration 

· Subject acceleration and year acceleration will be provided for students according to central guidelines

· Links between senior secondary colleges, secondary schools and primary schools will be fostered to promote the acceleration of younger students to programs at neighbourhood schools.

Definition

The term acceleration refers to the progress of a student through school or through an educational program at a faster rate and/or a younger age than that considered conventional. A student may be accelerated through flexible curriculum delivery while remaining with her/his age peers, or by promotion to a higher group. Promotion may occur in one or two learning areas, or across the whole curriculum. 

For the purposes of this document, acceleration will be considered under the following headings:

· Learning area acceleration within or between schools and colleges 

· Whole grade acceleration within or between schools and colleges.

Note that early entry to school is a particular case of acceleration and is covered in detail elsewhere in this document.

Eligibility for acceleration

Accelerated learning in any guise is a process that places considerable demands on both students and teachers, and is a move that should not be undertaken lightly. To be considered eligible for acceleration, a student who is already enrolled in a school should: 

· provide written evidence leading to identification as a gifted student; and

· demonstrate traits such as persistence, independence, flexibility and motivation.

· A student who meets these requirements may be a candidate for acceleration.

Responsibilities of the principal

In the event of a principal’s receiving an approach to accelerate a particular student, be it from a teacher or group of teachers, parent, guidance officer or counsellor or from the student him/herself, the principal should:

· assess the student’s eligibility for acceleration (see above);

· determine the reasons for the application;

· explain the limits placed on acceleration of individual students by the availability of space;

· discuss all options available to the student;

· inform the parents that the decision regarding acceleration will be made in consultation with others, 

· and that any acceleration proposed will be subject to a monitored period of probation;

· convene a formal meeting with relevant school staff to discuss the material provided in support of the application;

· document all procedures carried out during consideration of the application; and

· consult with the District Superintendent.

If the application is successful, the principal should:

· convene a formal meeting and inform the parents of the details of the acceleration program planned for the student, and that he/she will be accepted into the higher grade or course for a period of probation;

· negotiate with the parents the commencement date and duration of the period of probation;

· appoint a member of staff to supervise the student’s learning program; and

· ensure that accurate records of the student’s program and progress are maintained. 

If the application is unsuccessful, the principal should:

· convene a formal meeting to inform the parents of the reasons for the decision;

· suggest alternative programs for the student, where appropriate; and

· inform the parents of their right to appeal the decision, by contacting the District Superintendent
Annexure  D

Given in support of the TAG submission for the Senate Enquiry into the Education of Gifted and Talented Children.

Anonymous by parent request.
As a parent of an exceptionally gifted 5-year old, I support the proposal of Professor John Geake in his submission (no 4 “Public Education – The Next Generation), that Vertical Timetabling Organisation be adopted as a means of meeting the diverse needs of school communities.

Our child has just begun Prep, along with other 5-year-olds across Tasmania.  Unlike most 5 ½ -year-olds, he is fascinated by ancient number systems, and taught himself to read at age three.   His fine-motor skills, however, are average for his age.

He is fortunate to attend a school where, because of his disparate needs and abilities in various areas of his development, he has been placed in a composite Prep/Grade One class.   While his reading and maths skills are ahead of the Grade Ones in the class, he is with his best friend, can’t wait to learn to write along with the other Preps, and has time in his day for play.  

It is hoped that (as discussed late last year with teaching and administrative staff)  he will be able to join classes of older children for some science, maths and language lessons, and will be exempted from some early literacy and numeracy activities.

Given that his handwriting is best described as “emergent”, school staff have proposed a number of alternative assessment methods e.g.: tape recorded messages;  presentations prepared on computer; oral presentations, so that his inability to produce a high level of written work does not preclude him from accessing classes with older children.

This programme has not yet  been established, as all concerned acknowledge that his rate of development is such that a programme laid out in December 2000 may be irrelevant by February 2001.  (He started school  a week ago).

While we are excited by the support offered by the school, such a set-up has limitations: a 10 year-old with an IQ of 160 operates at the approximate level of a 16 year-old.  In 5 years’ time (or less), Primary school may offer no new challenges for our son, but secondary school may be several years away in a lock-step education system.  At present, the creation of composite or vertically-grouped classes is dependent upon the mix of student numbers across grades at each school.  

The flexible programme proposed by Professor Geake is just what we have discussed at home along the lines of “Wouldn’t it be great if….”

…our child could study different subjects at his level of need, skill or interest;

…his presence among a class of older children was unremarkable;

…achievement in areas of exceptional ability was recognised and rewarded, as currently occurs with those gifted in the areas of sport and fine arts;

…these programmes were offered at a school within reasonable travelling distance
…this system could be implemented before the next Senate Enquiry (2014?)

Annexure E

The Secretary

Senate Employment, Workplace Relations,

Small Business and Education References Committee

Suite S1.61 Parliament House

CANBERRA   ACT    2600

Introduction

I have been involved with gifted children in Tasmania for 20 years. Initially I was involved as a parent of a gifted child. During my involvement I have been president of the Tasmanian Association for Gifted (TAG) for 10 years. Presently I am a life member of TAG and act as an advisor as needed. Also I have been Tasmanian Representative on the Australian Association for Gifted and Talented for 12 years. At the moment I am in my 6th year as Director of Tournament of Minds in Tasmania.

In recognition of my experience and knowledge in this area I have conducted professional development in many Tasmanian schools, government and catholic. Also I have delivered professional development sessions for teachers in every Australian capital city. All of this has been done at weekends and after school sessions while I continued my full time teaching job. 

Problems associated with giftedness

My personal view of the most important issues is:

1.
Although there is an Education Department policy regarding gifted education many school communities, including the Principal and staff seem to be unaware of its existence and certainly they are not aware of any need to give gifted provision consideration.

2.
Some school principals and staff, while aware of the policy, see it as a low priority, another thing the Department expects to be done. Many operate on the belief that if they ignore it for long enough it will be replaced by another focus. 

3.
There are schools that do try to cater for gifted but they are restricted by there being a very small number of people in Tasmania with current expertise and knowledge in the gifted field. 

4.
Provision for gifted needs has relied a great deal on voluntary services being offered in this area rather than providing appropriate resources to make sure there is coordinated, long term, school based programs. 

My suggestions for improving services available to gifted students.

1.
It is vital that Principals, in particular, are given professional development so they better understand the needs of gifted and the school’s responsibility to these learners. 

2.
 The Department of Education continue the start they have made to increase the critical number of teachers who have current training in providing for gifted needs.

3.
There is a compulsory unit included in teacher training, which equips student teachers with the training to recognise and manage the educational needs of gifted students within their classrooms. 

4.
The Education Department work closely with voluntary groups to support the work and expertise available. A person appointed as a parent counsellor who could  assist parents to negotiate with schools on behalf of their children would answer a huge need. This person could also provide appropriate and current information to parents.

Lorraine Davidson

Lenah Valley Primary School

Creek Road

Lenah Valley Tas. 7008

ph (03) 6228 0311

fax (03) 6278 1360

email ldavidso@postoffice.tas.edu.au
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